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Abstract
THE EXTENT OF PROFESSIONAL BURNOUT AND RELATED FACTORS 
AFFECTING PUBLIC SCHOOL COUNSELORS 
by
Bobby W. Burchette
Problem. The problem of this study was to investigate the extent of, 
and factors related to, professional burnout among public school counse­
lors in Virginia within categories of demographic variables.
Methods. Participants for the study were selected from a total pop­
ulation of 1664 school counselors in The Commonwealth of Virginia cate­
gorized by the State Department of Education as: (1) Elementary school
counselors, (2) Junior high/middle/intermediate school counselors, and
(3) Secondary/senior high school counselors. The Maslach Burnout Inven­
tory and a demographic data sheet were mailed to the 463 counselors se­
lected to participate in the study. Of the returned instruments, 295 
were complete and used for statistical analysis, with the data being an­
alyzed using the SPSS Statistical Package for the Social Sciences.
Sixteen null hypotheses were formulated and tested at the .05 level 
of significance. Each hypothesis was directly related to a specific 
demographic variable and was tested using a one-way analysis of variance 
(ANOVA). ANOVAs were performed across each demographic variable for each 
dimension (frequency and intensity) of each subscale (Emotional Exhaus­
tion, Depersonalization, and Personal Accomplishment) of the Maslach 
Burnout Inventory. Further analysis was conducted on dependent variables 
determined to be significant at the .05 level. The Newman-Keuls* multi­
ple range test was used to determine significant differences between 
groups; the Duncan's multiple range test was utilized when differences 
could not be detected by the Newman-Keuls procedure.
Findings. The findings of the study indicated that: (1) Male
counselors experienced more frequent and mare intense feelings of deper­
sonalization than female counselors. (2) Female counselors experienced 
more frequent and more intense feelings of personal accomplishment than 
male counselors. -(3) Counselors who ranged in age from 30 to 39 experi­
enced more frequent feelings of emotional exhaustion than counselors who 
were above 39 years of age, (4) Counselors under the age of 50 experi­
enced more frequent feelings of depersonalization than counselors who 
were age 50 or above. (5) Caucasian counselors experienced more frequent 
and more intense feelings of emotional exhaustion than Black counselors.
(6) Caucasian counselors experienced more frequent and more intense feel­
ings of depersonalization than Black counselors. (7) Counselors who were 
separated from their spouses experienced more frequent feelings of dcper-
lii
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sonalization than single counselors. (6) Counselors who perceived them­
selves as very religious (or "almost” very religious) experienced feel­
ings of emotional exhaustion less frequently and less Intensely than 
counselors who rated themselves as being "almost" not at all religious.
(9) Counselors who rated themselves on the continuum as very religious 
(or close to it) experienced significantly less frequent feelings of de­
personalization than counselors who rated themselves on the continuum 
as not at all religious (or close to it). (10) Counselors in secondary/ 
senior high schools experienced more frequent and more Intense feelings of 
depersonalization than counselors in the elementary setting. (11) Coun­
selors with 20 or-more years experience as a counselor experienced less 
intense feelings of emotional exhaustion than counselors with less than 
20 years experience. (12) Counselors who had been in their present posi­
tions for 20 or more years experienced more frequent and more intense 
feelings of low personal accomplishment than counselors who had been in 
their positions for less than 20 years. (13) Counselors in county school 
systems experienced more frequent feelings of depersonalization than coun­
selors from city systems.
Conclusions. Significant differences were found in 10 of the 16 
demographic variables used to test the hypotheses for the study. It was 
concluded that sex differences may reflect and account for the differen­
ces in perceived burnout in public school counselors. Ethnic background, 
marital status, age, school building level, and school system also appear 
to be factors in burnout. Salary and educational attainment levels do 
not appear to be significant factors in relation to burnout in Virginia 
counselors.
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Chapter 1
INTRODUCTION
Education must deal with a significant and growing problem: the
management of human resources in an age of immense political, economic, 
and social change. Educators are faced with growing, often unrealistic, 
expectations from society as well as declining fiscal and social Bupport 
for meeting these expectations. Media criticism, erosion of public 
□pinion, and negativism toward education have exacerbated the problem.
In addition, the declining pool of studentB, the decrease of federal and 
state support for education, school boards concerned more with taxation 
problems than quality education, massive layoffs, and curtailment of 
services are realities faced by many school systems on a regular basis. 
Individually, educators are often called on to make sacrifices in terms 
of wages, working conditions, and benefits. This situation of escala­
ting needs and decreasing resources is almost certain to increase frus­
tration and stress, eventually leading to alarraiAg rates of professional 
burnout among educators (Paine, 1931).
Professional burnout is the "syndrome of emotional exhaustion and 
cynicism that occurB frequently among individuals who do 'people-work* 
of some kind" (Maslach and Jackson, 19S1, p. 100). Chernl9s (1980) 
stated'that professional burnout was a result of high levels of stress 
and the accompanying feelings of helplessness and hopelessness. NEA 
Resolution E79-81 (1979) addressed the magnitude of this stress-burnout 
problem when delegates to the Representative Assembly adopted the 
following resolution:
1
E79-81. Stress on Teachers and Other School Personnel
The National Education Associatipn believes that the 
dynamics of our society and Increased public demands 
on education have produced adverse and stressful 
classroom and school conditions. These conditions 
have led to Increased emotional and physical dis­
abilities among teachers and other school personnel.
The Association urges Its local affiliates, In co­
operation with local school authorities, to develop 
stress management programs that will facilitate the 
recognition, prevention, and treatment of stress- 
related problems.
The Association further urges that the harmful 
effects of stress on teachers and other school 
personnel be recognized, and it demands procedures 
that will.eqsure confidentiality and treatment 
without personal jeopardy, (p. 36)
The consequences of high levels of burnout, In terms of costs, are 
Increasing— whether personal, corporate, economic, or social (Paine, 
1981). In order to slow down or reverse this trend, appropriate Inter­
vention methods must be implemented to deal with burnout. However, be­
fore appropriate changes can be cade, burnout must be operationally de­
fined. In addition, educators must understand the components of the 
burnout stress syndrome such as its characteristics, influencing factors, 
incidence, and prevalence.
According to Paine (1981) the incidence, prevalence, and character­
istic patterns of the burnout stress syndrome vary considerably from 
person to person, job to job, and from organization to organization.
Paine also suggested that not enough knowledge is available to determine 
whether or not burnout progresses through a series of stages or is sim­
ply a gradual accumulation of inappropriate responses over a period of 
time. In terms of solutions, he stated:
The burnout stress syndrome is basically a system 
or ecological problem and solutions must be com-
prehenaive and tailored to specific needs of Indi­
viduals, work groups, work environments and svstems.
(p. 33)
Accordingly, the Bltuatlonal conditions within the field of public 
school counseling Influence the patterns of the burnout stress syndrome. 
For Instance, many young professional counselors experience feelings of 
apathy, cynicism, and anger— feelings of being burned out because their 
idealized self-image often collides with their actual work (Warnath and 
Shelton, 1976). For some individuals, however, the burnout stress syn­
drome involves a process over a period of years (Paine, 1981). In any 
case, Garte and Rosenblum (1978) suggested that most counselors prefer 
to remain In counseling but do not have the methods to recapture initial 
enthusiasm for their work.
Other situational conditions are related to burnout in public 
school counselors. For instance, counselors are basically regarded by 
the general public and other educators as "solvers" of problems rather 
than as individuals who "experience" problems. As a result, the public 
school counselor is often viewed as the individual who helps others 
solve burnout problems. Sparks (1979), for example, presented a theoret­
ical rationale for a workshop on stress prevention with.the intent being 
to help counselors assist clients with stress and burnout-related prob­
lems. In addition, Leffingwell (1979) suggested a role for the middle 
school counselor in helping to reduce stress In teachers.
A review of the literature revealed very little research concerning 
burnout as experienced by the public school counselor. This study ex­
amined professional burnout among public school counselors in relation 
to selected demographic variables which nay lead to a better understand­
ing of the various dimensions of burnout. Critical factors which accel-
erate and amplify burnout as well as positive strategies for impeding 
and/or preventing professional burnout among public school counselors 
will be identified.
The Problem
Statement of the Probleo
The problem was to investigate the extent of, and factors related 
to, professional burnout among public school counselors in Virginia 
within categories of demographic variables.
Purpose of the Study
The purpose of this study was to determine if significant differ­
ences exist in public school counselors in frequency and intensity of 
burnout phases as measured by the Maslach Burnout Inventory (MBI) which 
includes the subscales of: Emotional Exhaustion, Depersonalization, and
Personal Accomplishment. Using the Maslach Burnout Inventory and select­
ed demographic variables, the study specifically sought to detect dif­
ferences across levels of the following demographic variables:
(1) Sex
(2) Age
(3) Ethnic background
(4) Marital status
(5) Educational attainment level
(6) Hours per week spent in hobbles/avocational activities
(7) Degree of perceived religiousness
(8) Work setting
(9) Student enrollment of counselor's school
(10) Number of full-time counselors employed In counselor's school
(11) Number of full-time secretarial assistants assigned to gui­
dance department
(12) Hours per week worked by the counselor
(13) Years spent in the field of education
(14) Years spent as a school counselor
(15) Years spent as a counselor In present position
(16) Annual salary
Significance of the Research
The concept of burnout has attracted the attention of educators as
well as the general public. This interest is evidenced by the numerous
newspaper and popular magazine articles written within the past few 
years. Because of the Increased media attention, many people are aware 
of the burnout concept. However, significant research on professional 
burnout is only beginning to appear and to provide some insight into the 
phenomenon (Otto, 1980). In relating to "future"1 investigations and re­
search on burnout, Dr. Mary Beth Anderson (1980) stated:
In conducting such research it is important that we 
go beyond examining burnout as a global phenomenon
and begin to focuB on those specific factors con­
tributing to burnout, such as emotional exhaustion, 
depersonalization, and lack of personal accomplish­
ment. (p. 138)
The dimensions of professional burnout and the specific factors contri­
buting to burnout in public school counselors has not been adequately 
explored. As a result, this study is significant for the following rea­
sons;
1. The results of this study may reveal that burnout is more pre-
valent In certain environments or settings.
2. The study may show that when service provided by helping pro­
fessionals deteriorates, the working environment rather than 
the people are the cause.
3. The results of this study may be used to implement programs to
alleviate or prevent burnout among practicing public school 
counselors. -
A. The study may generate additional data relative to the burnout
phenomenon, providing a data base for future studies on coun­
selor burnout.
5. The results of Che study will add to the normative data of Dr.
Christina Maslach by providing specific Information on public 
school counselors and the Maslach Burnout Inventory.
6. The results of this study nay be Important to educational in­
stitutions, particularly counselor education departments, in 
preparing viable programs and courses for students who wish to 
enter the counseling field.
Hypotheses
The following research hypotheses were formulated.
Hypothesis 1 . There will be a significant difference between males 
and females in the frequency and intensity of feelings on the Emotional 
Exhaustion, Depersonalization, and Personal Accomplishment Subscales of 
the Maslach Burnout Inventory.
Hypothesis 2 . There will be a significant difference between age 
levels in the frequency and intensity of feelings on the Emotional Ex­
haustion, Depersonalization, and Personal Accomplishment Subscales of
7the Maslach Burnout Inventory.
Hypothesis 3. There will be a significant difference between eth­
nic groups in the frequency and Intensity of feelings on the Emotional 
Exhaustion, Depersonalization, and Personal Accomplishment Subscales of 
the Maslach Burnout Inventory.
Hypothesis A . There will be a significant difference between mari­
tal states in the frequency and intensity of feelings on the Emotional 
Exhaustion, Depersonalization, and Personal Accomplishment Subscales of 
the Maslach Burnout Inventory.
Hypothesis 5, There will be a significant difference between lev­
els of educational attainment in the frequency and intensity of feelings 
on the Emotional Exhaustion, Depersonalization, and Personal Accomplish­
ment Subscales of the Maslach Burnout Inventory.
Hypothesis 6. There will be a significant difference between lev­
els of hours spent in hobbies/avocational activities in the frequency 
and intensity of feelings on the Emotional Exhaustion, Depersonalization, 
and Personal Accomplishment Subscales of the Maslach Burnout Inventory.
Hypothesis 7. There will be a significant difference between lev­
els of perceived religiousness in the frequency and intensity of feel­
ings on the Emotional Exhaustion, Depersonalization, and Personal Accomp­
lishment Subscales of the Maslach Burnout Inventory.
Hypothesis 8 . There will be a significant difference between work
settings (elementary, junior high/middle/intermediate, secondary/senior 
high) in the frequency and intensity of feelings on the Emotional Ex­
haustion, Depersonalization, and Personal Accomplishment Subscales of 
the Maslach Burnout Inventory.
Hypothesis 9 . There will be a significant difference between lev-
els of student enrollment In the frequency and Intensity of feelings on 
the Emotional Exhaustion, Depersonalization, and Personal Accomplishment 
Subscales of the Maslach Burnout Inventory.
Hypothesis 10. There will be a significant difference between lev­
els of the number of full-time counselors in the frequency and Intensity
of feelings on the Emotional Exhaustion, Depersonalization, and Personal 
Accomplishment Subscales of the Maslach Burnout Inventory.
Hypothesis 11. There will be a significant difference between lev­
els of the number of full-tlne secretarial assistants assigned to the 
guidance department in the frequency and intensity of feelings on the 
Emotional Exhaustion, Depersonalization, and Personal Accomplishment 
Subscales of the Maslach Burnout Inventory.
Hypothesis 12. There will be a significant difference between the
number of hours worked per week by the counselor In the frequency and
intensity of feelings on the Emotional Exhaustion, Depersonalization, 
and Personal Accomplishment Subscales of the Maslach Burnout Inventory.
Hypothesis 13. There will be a significant difference between the 
number of years employed in education in the frequency and intensity of 
feelings on the Emotional Exhaustion, Depersonalization, and Personal 
Accomplishment Subscales of the Maslach Burnout Inventory.
Hypothesis 14. There will be a significant difference between the 
total number of years employed as a school counselor in the frequency 
and intensity of feelings on the Emotional Exhaustion, Depersonalization, 
and Personal Accomplishment Subscales of the Maslach Burnout Inventory.
Hypothesis 15. There will be a significant difference between the 
total number of years employed as a counselor in present position in the 
frequency and intensity of feelings on the Emotional Exhaustion, Deper-
serialization, and Personal Accomplishment Subscales o£ the Maslach Burn 
out Inventory.
Hypothesis 16. There will be a significant difference between sal 
ary levels in the frequency and intensity of feelings on the Emotional 
Exhaustion, Depersonalization, and Personal Accomplishment Subscales of 
the Maslach Burnout Inventory.
Definitions of Terms
Burnout
Burnout is defined operationally by Maslach (1977) as a
syndrome of physical and emotional exhaustion in- 
volving the development of negative self-concept, 
negative Job attitudes, and loss of concern and 
feeling for clients, (p. 1)
Stated in another way, Maslach and Jackson (1981) expressed burnout as
syndrome of emotional exhaustion and cynicism that 
occurs frequently among individuals who do 'people- 
work' of some kind. (p. 100)
Depersonalization
Depersonalization is the decreased awareness of the human quality 
and attributes of others and of decreased sensitivity to the needs of 
others when acting interpersonally— often characterized by negativism 
and cynicism when dealing with others (Maslach, 1978).
Emotional Exhaustion
Emotional Exhaustion is the inability to give of oneself psycholo­
gically because of the depletion of emotional resources resulting from 
being emotionally overextended and exhausted by one's work (Maslach and 
Jackson, 1981).
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Personal Accomplishment
Personal Accomplishment is the degree of feelings that an individ­
ual associates with self-achievement and good interpersonal relation­
ships (Maslach and Jackson, 1981).
Recipients
Recipients, according to the Maslach Burnout Inventory, are people 
for whom public school counselors provide service, care, treatment, or 
instruction (Maslach and Jackson, 1981).
Assumptions
1. Public school counselors experience various degrees of burnout 
because of the nature of their jobs.
2. The responses to the Maslach Burnout Inventory were based upon 
the participants’ true feelings.
Limitations
1. The participants in the study were limited to public school 
counselors in The Commonwealth of Virginia during the 1981-1982 school 
year.
2. The study was limited to the study of burnout as defined by Dr. 
Christina Maslach.
3. The instrument used to measure burnout among counselors was the 
Maslach Burnout Inventory, a self-reporting Instrument.
A. The data gathered were limited to a one-time response.
5. Completing the Maslach Burnout Inventory under various environ­
mental conditions specific to each counselor may hove limited the con­
sistency of answers.
Procedures
11
The following procedures were used In conducting the study:
1. The related literature was reviewed.
A. A DATRIX Computer Search provided a list of recently 
written dissertations. ERIC and PSAR Computer Searches 
provided additional information.
B. The libraries of East Tennessee State University and 
Virginia Polytechnic Institute and State University were 
searched for relevant articles, books, and materials.
C. Dissertation Abstracts International was used to determine 
the content and relevancy of dissertations for this study.
2. An Instrument was selected for the study.
A. The use of the instrument in other dissertations was re­
viewed and analyzed.
3. Copies of the Maslach Burnout Inventory (MBI) were pur­
chased after viewing a specimen set and after the study 
sample had been determined.
3. A listing of names, and addresses of public school counselors 
in Virginia was obtained for selecting the sample.
4. Using a table of random numbers, counselors were selected to 
participate in the study.
5. The Maslach Burnout Inventory (Human Services Survey), a demo­
graphic data sheet, and a letter explaining the purpose of the 
study were mailed to each counselor selected to participate in 
the study.
6. Utilizing the computer services at East Tennessee State Univer-
12
sity, data were analyzed using the SFSS Statistical Package Cor 
the Social Sciences, involving the analysis of variance (AMOVA), 
univariate F ratios, and multiple range tests.
7. A summary of the findings vras prepored and recorded in tables,
S. Conclusions were drawn from the data and recommendations were 
made.
Organization of the Study
Chapter 1 contains an introduction, the statement of the problem, 
the purpose of the study, the significance of the research, the hypothe­
ses, the definitions of terms, the assumptions, the limitations, the 
procedures, and the organization of the study.
Chapter 2 is a review of the related literature.
Chapter 3 contains the methods and procedures by which the study 
was conducted.
Chapter A is a presentation of the analysis of the data.
Chapter 5 includes the summary, findings, conclusions and discussion, 
and recommendations of the study.
Chapter 2
REVIEW OF LITERATURE
Introduction
Professional burnout is a concept whose time has come. Among edu­
cators, burnout Is a growing problem stemming from many sources. Actu­
ally, the use of the term "burnout" is relatively recent, dating back to 
the early 1970's. While initial studies dealt with this phenomenon in 
terms of anxiety, frustration, coping, and educator concerns, and later 
studies referred lio occupational stress and stressors, "burnout" is 
clearly the word for the 1980's and beyond.
In spite of this great interest in burnout and the great number of
words being written about it, there is still a sparsity of basic research
on the issue (Maslach, 1981), The Tompkins-McCaw Library of The Medical
College of Virginia prefaced a bibliographic listing of burnout-related
articles with this statement:
Since burnout is not a search term, a textword search 
was performed on A data bases; those being the National 
Center for Mental Health (NCMH), MESH, the data base of 
the National Library of Medicine provided by Bibliogra­
phic Retrieval Services, National Rehabilitation Infor­
mation Center (NRIC), and Psychological Abstracts.
NCMH covered the literature published from 1969-79;
MESH covered 1978-Nov. 1980; and Psychological Abstracts 
covered 1967-Sept. 1980. A total of 49 unique and re­
levant citations resulted. According to this search, 
the first reference to this syndrome appeared In 1975, 
with the majority of articles published from 1977 to 
date. (p. 2)
The literature review conducted for this study was consistent with the 
results of the Tompkins-McCaw Library Search. In addition, an examina­
tion of Dissertation Abstracts International over the past seven years
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did not reveal any dissertations dealing specifically with burnout in 
public school counselors. Psychologist Cary Chernlss (1980) of the 
University of Michigan emphasized that the prominence of the "burnout" 
concept has come about since 1977. He theorized that the burnout con­
cept came into prominence because "the term burnout crystallized some­
thing a lot of people have been feeling right along but have found it 
difficult to express" (p.' 71).
Maslach (1978) exphasized the difficulty in expressing burnout 
because of emotional identification on the part of some people with the 
word and because_of the lack of discriminating conditions in order for 
people to properly distinguish between burnout and stress. Chernlss 
(1980) elucidated the difference between burnout and stress by stating 
the feeling of many researchers that stress is a factor in burnout; 
that exceptionally high levels of stress leads to burnout.
A summary of studies relating to the burnout phenomenon follows. 
Included is research on job stress, job satisfaction and dissatisfaction, 
and role disillusionment as causal factors of burnout as well as sus­
ceptibility to stress and burnout, and preventative measures in dealing 
with stress and burnout as suggested by the literature.
The Burnout Phenomenon
The Concept
Pioneering efforts on the concept of burnout were developed by Dr. 
Christina Maslach and Herbert Freudenberger. Freudenberger in 1974 was 
the first to Identify the concept as a separate entity (Paine, 1980).
His analysis of burnout in the drug abuse treatment setting was one of 
the first statements on burnout (Freudenberger, 1975). The research
efforts of Dr. Christina Maslach represented the other pioneering re­
search on the burnout syndrome. Maslach, a researcher at the University 
of California at Berkeley, doing research in the mid-seventies with 
"helping” professions, examined the social and psychological dimensions 
of what she called the "burnout syndrome" (Maslach, 1977), As the con­
cept and usage of the term "burnout" has expanded beyond that associated 
primarily with work, so have the number of phenomena to which it refers 
(Maslach, 1981). For Instance, Freudenberger and Richelson (1980) indi­
cated that burnout can occur in many phases of a person's life, often 
the result .of^fatigue or frustration brought about by devotion to a 
cause, way of life, or relationship that failed to produce the expected 
reward" (p. 13).
The Antecedents
Some occupations in modern technological society seem to produce 
higher Incidences of burnout than others (Maslach and Jackson, 1981). 
Characteristic of these occupations is one common trait— a high degree 
of personal and interpersonal contact. Typical examples of these "peo­
ple-oriented businesses," representative of a wide range of medical, ed­
ucational, social, and psychological services are: counselors, lawyers,
physicians, social workers, psychologists, policemen, service managers, 
corporate executives, and teachers. Pines, Aronson, and Kafry (1981) 
stated that these human services professionals share the following three 
basic characteristics, which are the classic antecedents of burnout:
(1) they perform emotionally taxing work; (2) they 
share certain personality characteristics that made 
them choose human service as a career; and (3) they 
share a "client-centered" orientation, (p. 48)
And, if not handled properly, these antecedents result in physical, emo-
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tional, and mental exhaustion, the three basic components of professional 
burnout. The intensity, duration, frequency, and consequences of burnout 
vary with the particular profession and the stressors unique to each pro­
fession. However, characteristic of each helping profession is the de­
mand on the professional for high level performance in emotionally taxing 
experiences over a long period of time, a situation which may lead di­
rectly to job burnout (Cherniss, 1980).
The review of the literature revealed few studies which dealt with 
stress and the public school counselor and none that focused specifically 
on burnout and the school counselor. However, because job burnout is 
caused by a person's inability to cope with job stressors or job dis­
tress (Maslach and Jackson, in press), an examination of selected stu­
dies related to counselors and other professional educators was complet­
ed and the results summarized to establish job stress and other compon­
ents as causal factors of the burnout syndrome.
Causal Factors of Burnout
Job Stress
Stress is usually defined in two ways: distress and eustress—
stress that can be used in a positive way as opposed to stress that 
causes suffering, illness, and/or burnout (Selye, 1976). Job stress/ 
distress has been described as the disruption of the psychological and/ 
or physiological homostasis of a worker due to conditions relating to 
the job (Margolis and Kroes, 1974; Beehr and Newman, 1978). Virginia 
Tegtmeyer (1980) examined the perceived Job stress on 101 Virginia sec­
ondary counselors and their modes of coping. Using the "School Counse­
lor Stress Inventory," Tegtmeyer confirmed that counselors experience
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significant job stress. Over half of the counselors In the study indi­
cated that 50% of total life stress was job-related while 20% indicated 
that 70% of total life stress was job-related. Only ISC indicated that 
they experienced no stress in relation to the job. Moreover, 76% of 
the counselors indicated that their Jobs were at least moderately stress­
ful while nearly 35% indicated their jobs were stressed or very stressed. 
Reasons for job stress as indicated by the study were: (1) Quantitative
work overload, (2) Dealing with crisis situations, and (3) Identifying 
and dealing with child neglect and abuse cases.
Pamela Metz (1979) investigated professional burnout in educators 
of the Denver and Jefferson County Public School Systems. She reported 
the major sources of burnout as (1) administrative incompetence, (2) bu­
reaucratization, (3) discipline problems, (4) lack of administrative 
support, (5) lack of positive feedback, (6) lack of opportunities for 
changes by choice, and (7) powerlessness. Baush (1981) analyzed educa­
tional stressors leading to teacher distress and burnout in Tucson, Ari­
zona. Using a "Teacher Stress Survey" she found'that older teachers 
experienced the greatest distress in matters related to lack of control 
over assignments, salaries, subject matter, and lack of self-esteem be­
cause of professional stagnation. Teachers with the least amount of ex­
perience showed the most distress in matters relative to school policy 
formulation and ineffective parental support. Junior high teachers were 
distressed over situations involving teaching materials and personnel 
while high school teachers were more distressed over the misuse of power 
and authority by the school, inadequate salaries, and unrealistic educa­
tional expectations. Catherine Mary Costello (1981) concluded in her 
study of burnout differences between Roman Catholic religious adminis­
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trators and teachers in California that virtually every frustration one 
can name for teachers can be applied to administrators as well. Her 
results, however, established that Roman Catholic sisters Involved in 
school administration showed significantly higher levels of physical, 
emotional, and psychological exhaustion than sisters Involved in teach­
ing. A study conducted by Bryan Moore (1980) at Bowling Green State 
University, determined that rural teachers experienced more stress and 
different sources of stress than urban teachers.
Thomas E. MacKenzie (1981), at the University of Michigan, explored 
burnout in 358 teachers, counselors, and administrators using the Mas­
lach Burnout Inventory. MacKenzie stated that
the current data seem to indicate that teachers, 
counselors, and administrators at all levels have 
experienced being emotionally drained from their 
work, frustrated by their job...burned out from 
their work. (p. 552A)
Role Conflict
Robert Kahn (1978) simply defined role conflict as incompatible de­
mands at work. In a review of studies by Kahn and his colleagues at the 
University of Michigan, he .emphasized that job overload was one of the 
most frequent forms of role conflict as well as the stress resulting 
from the "hands-on" responsibility for the well-being of others.
Several studies have reported role conflict in counselors because 
of conflicts between actual and perceived roles. Warnath and Shelton 
(1976) described the apathy, cynicism and anger that accompanies counse­
lor burnout as a result of role disillusionment or the gap between ideals 
and job realities. William G. Emener (1979) described a variety of phy­
siological, psychological, and behavioral characteristics or symptoms
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experienced by rehabilitation counselors, Emener stated that rehabili­
tation counselors also have problems (conflict) with their actual and 
ideal roles. In terms of administration, he stated:
Rehabilitation administrators many times experience 
the hopes and dreams they brought with them to the 
position gradually extinguish while they are pre­
occupied with the concerns of numerous battlefronts,
(p. 57)
Research studies relating to actual and perceived roles of counselors 
have been conducted in Massachusetts (Ellis, 1972) and Minnesota (Gum, 
1969). In Massachusetts, three hundred and forty-three elementary 
school counselors, guidance directors, elementary school principals, 
superintendents, and counselor educators responded to a three-part 
questionnaire relating to the actual and perceived role of the elemen­
tary guidance counselor. The results of the study supported the hypo­
thesis that there was a dichotomy between the perceived and actual roles 
of elementary counselors as seen by counselors, administrators and coun­
selor educators. The Minnesota study involved the development of a gui­
dance model for elementary schools. It also indicated a need for more 
elementary counselors and more counselor training programs. The Minne­
sota as well as the Massachusetts study emphasized that the thrust of 
elementary guidance should be developmental rather than remedial, and 
that priority should be placed on working with parents and teachers as 
well as students, a role almost the antithesis of the actual situation 
as revealed in the Massachusetts study.
Other researchers who saw the principal cause of burnout as the 
conflict between actual and perceived roles or role disillusionment were 
Tiedeman (1979) who wrote on counselors, Storlie (1979) who wrote on 
nurses, and Lamb (1979) who wrote on mental health workers. The research
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of Barbara Leeson (1980), dealing with social workers In a mental hos­
pital, supported the hypothesis that burnout is higher when the actual 
work on the job is different than expected work. Richard Schwab (1981) 
Investigated the relationship of role conflict, role ambiguity, teacher 
background variables, and burnout among Massachusetts teachers. Using 
the Maslach Burnout Inventory to assess the frequency and intensity of 
burnout, Schwab's significant findings relative to burnout were:
1. Role conflict and role ambiguity each explained
a significant amount of variance in the Emotional 
Exhaustion and Depersonalization subscales of 
burnout.
2. Role conflict explained the most variance in the 
Emotional Exhaustion and Depersonalization sub­
scales.
3. Role ambiguity explained a significant amount of 
variance in the Personal Accomplishment subscale 
while role conflict did not.
4. In combination, role conflict and role ambiguity 
explained approximately 23% of the variance on 
the Emotional Exhaustion subscale, approximately 
10% on the Depersonalization subscale, and ap­
proximately 5% on the Personal Accomplishment 
subscale. (p. 3823A)
Job Satisfaction and Dissatisfaction
Nord (1977) stated that the literature on job satisfaction and job 
dissatisfaction contains thousands of articles. Few of them, however, 
appeared to specifically address the burnout syndrome in counselors or 
other educators. According to Colin Mackay and Tom Cox (1978), two ma­
jor theories have dominated the literature on satisfaction and dissatis­
faction at work: (1) Maslov's theory on need satisfaction— the lack of
knowledge or application of adult motivational principles in terms of 
need satisfaction on the Job, and (2) Herzberg's motivation-hygiene the­
ory which postulates that job satisfaction depends on motivator factors- 
that good hygiene factors prevent dissatisfaction but do not promote
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positive satisfaction. Kasl (1978) and Mackay and Cox (1978) suggested 
that Locke has done the best job in reconciling the various available 
theories and summarizing the most Important factors directly related to 
job satisfaction. Locke (1976) suggested that job satisfaction must be 
viewed in terms of an individual's needs and values on two levels: (1)
the physical needs, and (2) the psychological needs including personal 
growth.
Several studies have addressed the physical and/or psychological 
needs of individuals in relation to job satisfaction. Beverly Parker 
(1979) examined the-~relationshlp between job satisfaction, illness and 
stress among selected school counselors in Michigan. Parker's study 
revealed that stress and job satisfaction are negatively related and 
chat stress and illness are positively related in counselors.
Garte and Rosenblum (1978), in reviewing the literature on job sat­
isfaction and helping professionals in relation to blue collar trades, 
stated that the
helping professional experiences the same feelings 
of alienation, frustration, attenuated self-worth, 
and apathy as do his or her nonprofessional coun­
terparts, (p. 158)
Hamath and Shelton (1976) suggested that job dissatisfaction can come
about when counselors find themselves isolated in their own work settings
and do not get enough positive strokes for their work from supervisors
or clients. Leeson (1980) highlighted the importance of "isolationism"
as a causal factor of stress and burnout. She found that workers whose
supervisors were inaccessible and undependable experienced higher levels
of burnout.
In a study dealing with regular teachers and teachers of the educa-
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ble mentally retarded, Knowes (1980) concluded that special education 
teachers are less satisfied with their job, experience more stress, and 
are absent more than regular teachers. Gorsuch (1977) found that teach­
ers have high professional growth needs. This was supported by Roberts 
(1977) who found that teachers ranked intrinsic job characteristics such 
as challenge much higher than principals predicted they would, Colasur- 
do (1981) concluded that burnout is a morale problem with causes and 
symptoms similar to those experienced by workers in studies on job dis­
satisfaction and worker alienation. He further suggested that burnout 
may have more to J o  .with self-expectation than organizational demands or 
other extrinsic factors. Devlin (1978) reported that job satisfaction 
was related directly to the level of Involvement of teachers in decision 
making, Sherman (1976) confirmed that teacher-principal relationships 
were more positive when teachers were allowed to participate in the 
management process. Sidotti (1976) suggested that teachers are more 
satisfied with their job under a principal they perceive to have high 
informal authority. Participation in the manage’ment process had a high 
positive correlation with morale as evidenced by a study of elementary 
schools in California (Smith, 1976). Aiken et al. (1972) emphasized 
that the most Important aspect of employment in state rehabilitation 
agencies was the interpersonal relation between counselor and supervisor—  
not the working conditions or the reward system of the agency. Robbins 
(1977) discovered that career changes in middle adulthood are often made 
for more meaningful work, a greater opportunity for achievement, and a 
better fit between values and work in contrast to more money and greater 
security.
Davis (1981) identified the primary sources of satisfaction for
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secondary teachers as being related to working with students, Intellec­
tual stimulation, autonomy, holidays, and job security. Major dissatis­
faction for secondary teachers Involved poor teacher-administrator inter­
action primarily as a result of politics and policies at the local, 
state, and federal levels. McKenzie (1979) concluded that the level of 
job satisfaction for elementary principals is closely related to the 
degree of perceived independence; the more freedom a principal has in 
decision-making, the greater amount of job satisfaction.
At least two studies have concluded that participatory management 
and job satisfaction, are not strongly related, Powell (1977) did not 
find a strong relationship between job satisfaction and organizational 
climate. DiPasquale (1978), using a sample of suburban elementary 
teachers, found that job dissatisfaction and leadership style were un­
related.
Susceptibility to Stress and Burnout
Most researchers on stress today agree that the amount of stress 
one experiences depends on how a person perceives and/or appraises par­
ticular events rather than the degree to which stress resides In the 
person or the situation alone, Selye (1976) theorized that some events 
or situations are perceived as stress by one individual and not by an­
other. Three studies which illustrate this point were conducted by Arm­
strong, Metz, and Friedman and Rosenman. Armstrong (1977) reported that 
the most susceptible workers In eleven child abuse agencies were young 
inexperienced workers and those who were mismatched between vocation in­
terest and ability and the job Itself. Metz (1979) confirmed that male 
educators between the ageB of 30 and 49 were highly susceptible to burn-
out and that more female educators than males between the ages of 30 and 
49 had experienced "renewal." Friedman and Rosenman (1974) researched 
"Type A" and "Type B" personalities. According to their studies, Type 
A personalities were more susceptible to high blood pressure and in­
creased cholesterol levels— contributary factors to stress-related coro­
nary heart disease. Recognizing the importance of the work of Friedman 
and Rosenman, Pelletier (1977) stated that the "...research and clinical 
work by Friedman and Rosenman have given a significant boost to theories 
connecting personality, behavior, and stress to psychosomatic disease" 
(p. 133).
Maya Pines (1980) reported on the longitudinal study of Suzanne C. 
Kobasa and Salvatore R. Maddi at the University of Chicago on the "hard­
iness" of some people in resisting stress-related illness. She stated 
that stress-resistant people are open to change, are actively involved 
in what they are doing, and have a sense of control over their lives. 
This psychological hardiness is best described by Hans Selye in terms 
of the quantity of stress being less significant than the temperamental 
orientation of the individual. In his book, The Stress of Life (1976), 
Selye discussed stressors in terms of individual filter systems. Al­
though the immediate biochemical response to a stressor is the same for 
everyone, the behavioral choice to ignore, combat, flee, or alleviate 
the stressor is personal and depends on the individual's filter system. 
In other words, the filter system of the Individual determined the a- 
mount of the impact of the stressor.
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Preventative Measures In Dealing With Stress and/or Burnout 
Aa Suggested by the Literature
Preventative measures in dealing with stress and burnout have been 
suggested by researchers. Metz (1979) found the following major sources 
of professional renewal among educators in contrast to burned-our edu­
cators :
(1) Administrative support, (2) enthusiastic col­
leagues, (3) freedom and responsibility to plan and 
create within the system, (4) good communications,
(5) Individually Initiated changes, (6) motivated 
students, (7) personal life, (8) positive feedback,
(9) power in decision-making, (10) student achieve­
ment, (11) vacations and other kinds of time away 
from the school setting, (p. 4308A)
Leeson (1980) suggested that colleges help students bridge the gap be­
tween school and job realities. Turner (1981) recommended a trinal pro­
gram of action to alleviate stressors and/or to help teachers to cope 
with existing stressors. First, teachers, through self-appraisal must 
identify stressors and sources of stress and plan a course of action to 
alleviate or cope with the stressful conditions.* Secondly, administra­
tors must participate in the course of action by offering relevant in- 
service programs and training for teachers who must deal with stressful 
conditions such as violence and discipline in the classroom. Thirdly, 
Turner called for colleges and universities to provide proper instruction 
in self-appraisal techniques, classes dealing with coping skills and 
classroom management to undergraduate as well as post-graduates, Met­
calf (1981), on the other hand, found that a majority of the counselor 
educators (62%) were making attempts to educate their students about the 
burnout phenomenon. Tegtmeyer (1980) emphasized personal awareness as 
critical to the control of stress and burnout.
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MacKenzie (1981) had the most comprehensive suggestions which best
summarize the scope of research found in the literature for dealing with
stress and burnout:
The overall findings of this study suggest a need 
for the development of preservice and lnservice 
programs relating to stress and its causes; burn­
out and its causes; psychological and physiologi­
cal implications of stress and burnout; holistic 
approaches to stress management; perception and 
the misconception of stress; exercise; diet; re­
laxation techniques; barriers to effective stress 
management; problem solving; conflict resolution; 
balance in lifestyle; and consulting with col­
leagues undergoing stress. In addition, the de­
velopment of a "mentor*' system, where an experi­
enced educator would be assigned to work with new 
individuals, and the organization of staff deve­
lopment programs on how to develop building-level 
support networks for teachers, could also be help­
ful. (p. 552A)
Chapter 3
RESEARCH METHODS AND PROCEDURES 
Introduction
Chapter 3 presents the research methods and procedures used In 
this study. The problem was to investigate the extent of, and factors 
related to, professional burnout among public school counselors in Vir­
ginia within categories of demographic variables. Subsections of the 
chapter include the introduction, the instrumentation, the sample, col­
lection of data, and the method of analysis.
The Instrumentation
Maslach Burnout Inventory (Part I)
A questionnaire-type Instrument developed by Dr. Christina Maslach 
and Dr. Susan Jackson (the Maslach Burnout Inventory) was determined to 
be appropriate for purposes of this study and for obtaining a measure of 
the burnout syndrome. The Maslach Burnout Inventory (MBI) is also called 
the Human Services Survey (see Appendix B). Maslach and Jackson described 
the construction of the burnout inventory in the Journal of Occupational 
Behaviour (Maslach and Jackson, 1981).
The MBI was developed with a sample of 1025 human services personnel 
using items which were designed to measure hypothesized aspects of the 
burnout syndrome. A variety of occupations was Included in the sample: 
police, counselors, teachers, nurses, social workers, psychiatrists, psy­
chologists, attorneys, physicians, agency administrators, probation offi­
cers, and mental henL'-h workers. The MBI has 22 statements about personal
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feelings or attitudes. Each of the statements Is rated on two dimen­
sions: frequency of feeling and intensity of feeling. The frequency
of feeling scale ranges from 0 (Never) to 6 (Every day). Intensity of 
feeling is recorded on a seven point scale ranging from 0 (Never) to 7 
(Major, very strong). The statements on the MBI are designed to assess 
three aspects of the burnout syndrome. Accordingly, the 22-ltem MBI 
factors Into three subscales: Emotional Exhaustion, Depersonalization,
and Personal Accomplishment. Table 1 contains the factor analysis for 
these subscales as differentiated by Maslach and Jackson (1981).
Table 1
Subscales of the Maslach Burnout Inventory
Emotional Exhaustion
1. I feel emotionally drained from my work.
2. I feel used up at the end of the workday,
3. I feel fatigued when I get up in the morning and have to face
another day on the job.
4. Working with people all day is really a strain for me.
5. I feel burned out from my work.
6. I feel frustrated by my job.
7. I feel I'm working too hard on my job.
8. Working directly with people puts too much stress on me.
9. I feel like I'm at the end of my rope.
Depersonalization
1. I feel I treat some recipients as If they were impersonal 
"objects,"
2. I've become more callous toward people since I took this job.
3. I worry that this job is hardening me emotionally.
4. I don't really care what happens to some recipients.
5. I feel recipients blame me for some of their problems.
Personal Accomplishment
1. I can easily understand how my recipients feel about things,
2. I deal very effectively with the problems of my recipients.
3. I feel I'm positively influencing other people's lives through 
my work.
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Table 1— Continued
4. I feel very energetic.
5. 1 can easily create a relaxed atmosphere with my recipients.
6. 1 feel exhilarated after working closely with my recipients.
7. I have accomplished many worthwhile things in this job.
8. In my work, 1 deal with emotional problems very calmly.
Maslach and Jackson (1981) identified three aspects of the burnout 
syndrome which correspond to the three subscales of the Maslach Burnout 
Inventory (Emotional Exhaustion, Depersonalization, and Personal Accom­
plishment). The key aspect of burnout is Emotional Exhaustion— when 
workers can no longer give of themselves psychologically because their 
emotional resources are depleted. Another aspect is cynicism toward 
one's clients— a dehumanized perception that clients are deserving of 
all their "problems" (Depersonalization). A third aspect relates to 
Personal Accomplishment— when workers are dissatisfied with accomplish­
ments on the job, feel unhappy, and have a tendency to look negatively 
at themselves. In general terms and when using the MBI, burnout is 
looked upon as a continuous variable ranging in degrees of experienced 
feeling within a range of low-moderate-high. A high degree of perceived 
burnout corresponds to a high score on the Emotional Exhaustion and De­
personalization subscales and a low score on the Personal Accomplishment 
subscale. A low degree of perceived burnout corresponds to a low score 
on the Emotional Exhaustion and Depersonalization subscales and a high 
score on the Personal Accomplishment subscale. A moderate degree of 
burnout corresponds to moderate scores on each of the three subscales.
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Reliability of th« Instrument
Maslach and Jackson (1981) used Crobach's coefficient alpha to give 
an estimate of Internal consistency. This method yielded reliability 
coefficients of .83 (frequency) and .84 (intensity) for the 25-ltem 
scale. The reliability coefficients for the subscales were as follows;
.89 (frequency) and .86 (intensity) for Emotional Exhaustion; .74 (fre­
quency) and .74 (intensity) for Personal Accomplishment; .77 (frequency) 
and .72 (intensity) for Depersonalization; .59 (frequency) and .57 (in­
tensity) for Involvement.
Maslach and Jackson demonstrated test-retest reliability over a 2-4 
week period significantly beyond the .001 level using a sample of gradu­
ate students and administrators in a health agency. Test-retest reli­
ability coefficients for the MBI subscales were .60 (frequency) and .69 
(intensity) for Depersonalization; .82 (frequency) and .53 (intensity) 
for Emotional Exhaustion; .80 (frequency) and .68 (intensity) for Per­
sonal Accomplishment; .64 (frequency) and .65 (intensity) for Involve- 
men t.
Validity of the Instrument •
Three sets of correlations provided substantial evidence for the 
validity of the Maslach Burnout Inventory (Maslach and Jackson, 1981). 
These correlations involved: (1) A correlation of individual MBI scores
with behavioral ratings made independently by a person who knew the sub­
ject well (spouse, co-worker), (2) A correlation of MBI scores with the 
presence of certain job characteristics that were expected to contribute 
to experienced burnout, and (3) A correlation of MBI scores with measures 
of various outcomes that had been hypothesized to be related to burnout.
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Included In these correlational studies were studies using policemen and 
their spouses and mental health workers and their co-workers* On the 
Emotional Exhaustion Subscale of the MBI, policemen who scored higher 
were rated by their wiveB as coming home feeling angry, upset, and phy­
sically exhausted. Policemen who were rated by their wives as coming 
home in a cheerful or happy mood and as doing prestigeous work scored 
higher on the Personal Accomplishment Subscale. Results of the co-worker 
study were similar. Predictably, those mental health workers who scored 
higher on Emotional Exhaustion and Depersonalization were rated by the 
co-worker as being emotionally drained by the job, chronic complalners 
about their clients, and as negative evaluators of clients over a period 
of time. However, co-worker ratings of the mental health worker's job 
satisfaction and the scores on Personal Accomplishment were not statis­
tically significant.
Various other psychometric analyses were conducted to support the 
validity of the MBI as a measure of burnout (Maslach and Jackson, 1981). 
In all of these analyses, the correlations betwe'en MBI scores and other 
variables supported the reliability of the MBI as an appropriate measure 
of the burnout syndrome for helping professionals.
Demographic Variables (Part II)
Part II of the instrumentation for this study involved the collec­
tion of demographic Information from each counselor. For purposes of 
this study, the demographic variables were identified as: (1) Sex, (2)
Age, (3) Ethnic background, (4) Marital status, (5) Educational attain­
ment, (6) Hours per week spent in hobbles/avocatlonal activities, (7) 
Degree of perceived religiousness, (8) Work setting, (9) Student enroll­
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ment of counselor's school, (10) Number of full-time counselors employed 
In counselor's school, (11) Number of full-time secretarial assistants 
assigned to guidance department, (12) Hours per week worked by the coun­
selor, (13) Years spent In the field of education, (14) Years spent as 
a school counselor, (15) Years spent as a counselor In present position, 
and (16) Annual salary.
The Sample
Participants for the study were selected from a total population of 
1664 public school, counselors In The Commonwealth of Virginia, categor­
ized by the State Department of Education as: (1) Elementary school
counselors, (2) Junior high/middle/intermediate school counselors, and
(3) Secondary/senior high school counselors. The random sample consist­
ed of 32 (20%) males and 73 (20%) females from the junior high/middle/ 
intermediate school category and 66 (20%) males and 130 (20%) females 
from the secondary/senior high category. All of the counselors (26 males, 
136 females) in the elementary category were used because of the small 
number of elementary male counselors. For those instruments returned by 
the elementary male counselors, an Identical percentage from those re­
turned by the female elementary counselors was used for statistical an­
alysis, The total sample consisted of 463 public school counselors In 
Virginia.
Collection of Data
After approval was granted by the doctoral committee to pursue the 
study, n two-part Instrument consisting of the Maslach Burnout Inventory
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and a demographic data sheet, was mailed to each randomly selected coun­
selor. Enclosed with the instrument was a cover letter {see Appendix C) 
explaining the purpose of the study and soliciting each participant's 
perceptions of his/her job. Also included was a stamped, self-addressed 
envelope for use In returning the completed instrument.
Method of Analysis
The facilities of the Computer Center at East Tennessee State Uni­
versity were used to compile and analyze data. The Statistical Package 
for the Social Sciences (SPSS) was used for all analysis procedures.
The first step in analyzing the data Involved a one-way analysis of 
variance (ANOVA). This parametric statistical test was rigorous enough 
to permit a credible analysis of the data and detect any significant 
differences within each of the subscale dimensions. ANOVAs were per­
formed across each demographic variable for each dimension (frequency 
and intensity) of each subscale of the MBI. When there was an overall 
significant difference across groups, univariate,F ratios were examined 
to identify those dependent variables where means differed significantly 
across the groups being compared. For those dependent variables where 
the univariate F ratio was significant, multiple range tests were con­
ducted to determlng which between group differences were significant and 
to rank the highest to lowest score of the various means of each demo­
graphic variable.
Chapter 4
ANALYSIS
Introduction
The data analysis and interpretation are presented in this chapter. 
For each hypothesis, tested in the null format, a table with statistical 
data and significance levels is provided. The hypotheses were tested 
at the ,05 level to determine if significant differences existed in pub­
lic school counselors in frequency and intensity of burnout phases as 
measured by the Maslach Burnout Inventory across selected demographic 
variables. The first part of the chapter includes a frequency distri­
bution within demographic variables; the second part is a comprehensive 
analysis of the data for each hypothesis; the third part provides addi­
tional analysis of the data.
Frequency Distribution Within Demographic Data
Research instruments were mailed to 463 counselors in Virginia. A 
total of 325 Instruments were returned, representing a 702 response rate. 
Of those 325 returned instruments, 295 were complete and were used for 
statistical analysis. Data concerning the number of responses that were 
computer analyzed are presented in Table 2, The table provides a fre­
quency distribution summary by sex and level of the number of research 
instruments sent and the number and percentage returned and used for 
statistical analysis.
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Table 2
Frequency Distribution Summary by Sex and Level 
of the Number of Research Instruments Sent and 
the Number and Percentage Returned and Used for Statistical Analysis
Male Female
Group
Number
Sent
Number
Used
%
Used
Number
Sent
Number
Used
X
Used
CD Elementary 26 21 81 136 81 60
(2) Junior High/ 
Intermediate/ 
Middle 32 17 53 73 49 67
(3) Secondary/ ..
Senior High 66 50 76 130 77 59
Total 124 88 71 339 207 61
Additional frequency data within various levels of demographic data 
are provided in Table 3. The frequency distribution columns present 
categorical levels for each demographic variable and the number and per­
centage of responses in each category. Select data from the table indi­
cates the following: (1) the majority of the respondents were female,
(2) the majority of the respondents were above 29 years of age, had been 
employed In the field of education for more then 10 years, and had been 
a counselor for more than three years, (3) the majority of the respon­
dents were Caucasian, married, and had obtained a master's degree, and
(4) the majority of respondents earned less than $20,000 a year and 
spent less than 11 hours per week in hobbles and avocatlonal activities.
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Table 3
Frequency Distribution of Responses to Demographic Variables' by Level
Demographic Variables Frequency Distribution
N-295 Level n X
Sex of Counselor Male 88 29.8
Female 207 70.2
Age of Counselor 20-29 20 6.8
30-39 109 36.9
40-49 80 27.1
50-59 86 29.2
Ethnic Background Black 42 14.2
Aslan American 0 0
Indian American 0 0
Hispanic 0 0
Caucasian 253 85.8
Other 0 0
Marital Status Single 36 12.2
Married 221 74.9
Divorced 24 8.1
Widowed 7 2.4
Separated 7 2.4
Educational Attainment Doctorate 5 1.7
Education Specialist 16 5.4
Master's 263 89.2
Bachelor's 11 3.7
Hours Spent Per Week in 20+ 36 12.2
Hobbies/Avocational Activities 16-19 22 7.5
11-15 74 25,1
5-10 124 42.0
0-4 39 13.2
Degree of Religiousness 1 28 9.5
2 75 25.4
3 75 25.4
4 69 23.4
5 19 6.4
6 17 5.8
7 12 4.1
Work Setting Elementary 101 34.2
Jr. high/middle/intermediate 71 24.1
Secondary/senior high 123 41.7
Table 3 Continued
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Demographic Variables 
N-295
Frequency Distribution 
Level n X
Student Enrollment 0-599 84 28.5
in Building 600-999 104 35.3
1000-1499 62 21.0
1500-1999 26 8.8
2000+ 19 6.4
Number of Full-Time 1 119 40.3
Counselors in Building 2 47 15.9
3 50 16.9
4 25 8.5
5 16 5.4
6+ 38 12.9
Number of Full-Time 0 152 51.5
Secretarial Assistants 1 118 40.0
Assigned to Guidance 2 23 7.8
3+ 2 0.7
Hours Worked Per Week 60+ 9 3.1
by Counselor 50-59 39 13.2
40-49 159 53.9
30-39 83 28.1
fewer than 30 5 1.7
Total Years in the 0-3 7 2.4
Field of Education 4-10 68 23.1
11-19 117 39.7
20+ 103 34.9
Total Years as a 0-3 56 19.0
School Counselor 4-10 144 48.8
11-19 78 26.4
20+ 17 5.8
Total Years as a School Counselor 0-3 120 40.7
in Present Position 4-10 129 43.7
11-19 39 13.2
20+ 7 2.4
Annual Salary (Thousand) Under 13 7 2.4
13-16 72 24.4
17-20 117 39.7
21-24 59 20.0
25-28 15 5.1
29-32 17 5.8
Over 32 8 2.7
Analysis of Data
The data were computer analyzed using the Statistical Package for 
the Social Sciences (SPSS) which Involved one-way analysis of variance 
(ANOVA) followed by multiple range tests. ANOVAs were performed across 
each demographic variable for each dimension (frequency and intensity) 
of each subscale of the MBI. For dependent variables determined signi­
ficant by the one-way ANOVAs, posteriori tests (Newman-Keuls1 multiple 
range test and Duncan's multiple range test) were conducted to determine 
which between group differences were significant and to rank the highest 
to lowest score of the various means of each demographic variable. The 
Duncan's multiple range test was utilized when differences could not be 
detected by the Newman-Keuls procedure.
Significant differences were revealed In 10 of the 16 hypotheses 
tested. Table A enumerates the demographic variables, the null hypothe­
ses related to each, the status of each null hypothesis, and denotes a 
related table showing specific data.
H q i ; There will be no significant difference between males and fe- 
males in the frequency and .intensity of feelings on the Emotional Exhaus­
tion, Depersonalization, and Personal Accomplishment Subscales of the 
Maslach Burnout Inventory,
Table 5 shows the burnout subscale means, the standard errors of the 
means, and the JF probability level for male and female public school 
counselors on each subscale of the Maslach Burnout Inventory. F proba­
bility scores on four of the six subscales were less than the ,05 level 
of significance established for this study. Based on these findings, 
Hypothesis 1 in the null form was rejected.
Table 4
Demographic Variables, Related Mull Hypotheses,
Status of Null Hypotheses, and Specific Data Table References
Demographic Variables Hypothesis Status Table Reference
Sex of Counselor “01 Rejected 5
Age of Counselor «02 Rejected 6
Ethnic Background h03 Rejected 7
Marital Status H04 Rejected B
Educational Attainment Level Ko 5 Accepted 9
Hours Spent Per Week.In Hob- 
bies/Avocatlonal Activities H o 6 Accepted 10
Degree of■Religiousness h07 Rejected 11
Work Setting/Level of 
Building «08 Rejected 12
Student Enrollment in 
Building h09 Accepted 13
Number of Full-Time 
Counselors In Building H010 Accepted 14
Number of Full-Time Secretarial 
Assistants Assigned to 
Guidance H011 Rejected 15
Hours Worked Per Week by 
Counselor h012 Accepted 16
Total Years in Education h013 Rejected 17
Total Years as a School 
Counselor h014 Rejected 18
Total Years as a School Coun­
selor in Present Position h015 Rejected 19
Annual Salary H016 Accepted 20
AO
The F probability score obtained by testing for significant differ­
ences between males and females on the six subscales of the Maslach 
Burnout Inventory was the equivalent to a t-test between two groups.
The £  probability for Depersonalization Frequency was 0,0023 and 
0.0079 for Depersonalization Intensity. These scores were less than the 
.05 level of significance and established that there were significant 
differences between males and females on the two subscales. The mean 
score of male public school counselors was 5,4432 for Depersonalization 
Frequency and 8.8864 for Depersonalization Intensity, Female public 
school counselors^scored 3.6812 on the Depersonalization Frequency Sub­
scale and 6.3527 on the Depersonalization Intensity Subscale, It ap­
peared from this analysis that male public school counselors experienced 
more frequent and more intense feelings of depersonalization than female 
public school counselors.
On the Personal Accomplishment Frequency Subscales, high mean 
scores correlate with low feelings of personal accomplishment, in con­
trast to the Emotional Exhaustion and Depersonalization Subscales, which 
are scored in reverse.
Female public school counselors had a mean score of 41.6715 on the 
Personal Accomplishment Frequency Subscale and 43.4396 on the Personal 
Accomplishment Intensity Subscale. Male public school counselors, in 
contrast, had lower mean scores on both the Personal Accomplishment Fre­
quency Subscale (38.8523) and the Personal Accomplishment Intensity Sub­
scale (41.1250), These results indicated that female public school coun­
selors had more frequent and more intense feelings of personal accomp­
lishment than their male counterparts.
Two subscales (Emotional Exhaustion Frequency and Intensity) tested
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Table 5
Burnout Subscale Means, Standard Errors of 
and F Probability by Sex
the Means,
SUBSCALE
DIMENSION
Male
n-88
Female
n«207 F Prob.
EMOTIONAL
EXHAUSTION
(frequency) 18.2954
(1.1780)
17.4203
(0.6739)
0.4972
EMOTIONAL
EXHAUSTION
(Intensity) _____25.0000
(1.4177)
23.8068
(0.8503)
0.4558
DEPERSON­
ALIZATION
(frequency) 5.4432
(0.5139)
3.6812
(0.3028)
0.0023*
DEPERSON­
ALIZATION
(intensity) 8.8864
(0.8453)
6.3527
(0.5023)
0.0079*
PERSONAL AC­
COMPLISHMENT 
(frequency) 38.8523
(0.7096)
41.6715
(0.3820)
0.0002*
PERSONAL AC- 
COMPLISHMEJTT 
(Intensity) 41,1250
(0.8458)
43.4396
(0.4667)
0.0109*
*P<.05
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for Hypothesis 1 had F probability scores greater than the .05 level of 
significance. Further analysis was not conducted.
**02: There will be no significant difference between age levels in
the frequency and Intensity of feelings on the Emotional Exhaustion, De­
personalization, and Personal Accomplishment Subscales of the Maslach 
Burnout Inventory.
Data analysis results for Hypothesis 2 are recorded in Table 6. 
Three of the six MBI subscales revealed significant differences between 
age levels and were below the .05 level of significance. As a result, 
the null hypothesis, was rejected..
Age levels were categorized in groups: Group 1 (20-29 years);
Group 2 (30-39 years); Group 3 (40-49 years); Group 4 (50+ years).
The F probability for Emotional Exhaustion Frequency was 0.0323 and 
0.0027 for Emotional Exhaustion Intensity, signifying that significant 
differences existed between age groups on the two subscales. The mean 
for Group 4 was 21.1279; for Group 3, 22.6750, for Group 1, 24.9500; for 
Group 2, 27.5046.
Further analysis was conducted to identify differences between the 
groups. Neither the Newman-Keuls procedure nor the Duncan procedure de­
termined where the differences lay on the Emotional Exhaustion Frequency 
Subscale. However, the Newman-Keuls procedure applied to the Emotional 
Exhaustion Intensity Subscale showed that Group 2 (30-39 years) was sig­
nificantly different from Group 3 (40-49 years) and Group 4 (50+ years). 
Based on these findings, public school counselors who ranged in age from 
30-39 experienced more intense feelings of emotional exhaustion than 
public school counselors who were above 39 years of age.
43
Table 6
Burnout Subscale Means, Standard Errors of the Means,
and F Probability by Age
SUBSCALE
DIMENSION
(1) 20-29 
yra old 
n°20
(2) 30-39 
yra old 
n-109
(3) 40-49 
yrs old 
n«80
(4) 50+ 
yrs old 
n*86 F Prob.
EMOTIONAL
EXHAUSTION
(frequency) 20.1500
(2.2726)
19.5504
(0.9731)
16.3000
(1.0573)
16.0233
(1.1080)
0.0323*
EMOTIONAL
EXHAUSTION
(intensity) 24.9500 
(2.5940)
27.5046
(1.1386)
22.6750
(1.4008)
21.1279
(1.3784)
0.0027*
DEPERSON­
ALIZATION
(frequency) 5.7500
(1.3056)
5.4495
(0.5084)
3.9250
(0.4432)
2.5349
(0.3159)
0.0000*
DEPERSON­
ALIZATION
(Intensity) 8.0000
(1.4528)
8.0092
(0.6583)
7.4000
(0.9433)
5.4884
(0.8071)
0.1132
PERSONAL AC­
COMPLISHMENT 
(frequency) 41.2000
(1.0198)
. 40.1927 
(0.5300)
41.4375
(0.6953)
40.9884
(0.7146)
0.5364
PERSONAL AC­
COMPLISHMENT 
(intensity) 43.8500
(1.4110)
42.7339
(0.6352)
43.4125
(0.8413)
41.8953
(0.8267)
0.4997
*P <.05
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The £  probability for Depersonalization Frequency was 0.0000, indi­
cating that significant differences existed between age levels on this 
subscale. The Newman-Keuls procedure identified Group 4 as significant­
ly different from Groups 1, 2, and 0. The mean scores for each group 
were 5.7500 (Group 1); 5.4495 (Group 2); 3.9250 (Group 3); and 2,5349 
(Group 4), According to this statistical data, public school counselors 
under the age of 50 experienced more frequent feelings of depersonali­
zation than public school counselors who were age 50 or above.
I? probability scores for three subscale dimensions of the MBI ex­
ceeded the .05 level^of significance and further analysis was not con­
ducted. These subscales were: Depersonalization Intensity, Personal
Accomplishment Frequency, and Personal Accomplishment Intensity,
^03: There will be no significant difference between ethnic groups
in the frequency and intensity of feelings on the Emotional Exhaustion, 
Depersonalization, and Personal Accomplishment Subscales of the Maslach 
Burnout Inventory.
The results of the data analysis for Hypothesis 3 are shown in Table
7. This hypothesis tested for significant differences between ethnic 
groups in relation to mean scores on the six subscales of the MBI. F
probability scores on four of the six subscales did not exceed the .05
level of significance established for this study, Consequently, Hypo­
thesis 3 in the null form was rejected.
The computer analysis for this study categorized data according to 
six ethnic groups. The results were as follows: Group 1 (Black-42);
Group 2 (Aslan American-0); Group 3 (Indian American-0); Group 4 (His- 
panic-0); Group 5 (Caucasian-252); Group 6 (Other-0), With only two 
ethnic backgrounds being represented in the study, the F probability
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Table 7
Burnout Subscale Means, Standard Errors of the Means,
and F Probability by Ethnic Group
SUBSCALE
DIMENSION
1
Black
n-42
2
Asian
American
n»0
3
Indian
American
n*0
4
Hispanic
n"0
5
Cauca­
sian
n-253
6
Other
n«0 F Prob.
EMOTIONAL
EXHAUSTION
(frequency) 13.6429
(1.3003)
18.3518
(0.6426)
0.0050*
EMOTIONAL
EXHAUSTION
(intensity) 17.5952
(1.6955)
25.2530
(0.7846)
0.0002*
DEPERSON­
ALIZATION
(frequency) 2.0714
(0.4343)
4.5613
(0.2957)
0.0010*
DEPERSON­
ALIZATION
(intensity) 3.1429
(0.9186)
7.7668
(0.4753)
0.0002*
PERSONAL AC­
COMPLISHMENT 
(frequency) 42.3571
(0.7395)
•
40.5771
(0.3863)
0.0748
PERSONAL AC­
COMPLISHMENT 
(intensity) 42.2619
(0.9735)
42.4980
(0.4576)
0.1399
*P< .05
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score obtained by testing for significant differences between ethnic 
groups on.the six subscales of the MSI was the equivalent of a t-test 
between two groups.
The F probability for Emotional Exhaustion Frequency was 0.0050 and 
0.0002 for Emotional Exhaustion Intensity, Indicating that there were 
significant differences at the .05 level of significance between ethnic 
groups on the two subscales. The mean score for Caucasians was 18.3518 
on the Emotional Exhaustion Frequency Subscale and 25.2530 on the Emo­
tional Exhaustion Intensity Subscale. For Blacks, the respective scores 
were 13.6429 and 17.5952. Based on the data presented, Caucasian public 
school counselors experienced more frequent and more intense feelings of 
emotional exhaustion than Black public school counselors.
The £  probability for Depersonalization Frequency was 0,0010 and 
0,0002 for Depersonalization Intensity. These scores were less than the 
.05 level of significance and established that significant differences 
existed between Blacks and Caucasians on these two subscales. The mean 
scores for Blacks were 2.0714 for Depersonalization Frequency and 3.1429 
for Depersonalization Intensity. Respectively, the mean scores for Cau­
casians were 4.5613 and 7,7668. Therefore, the data Indicated that Cau­
casian public school counselors experienced more frequent and more in­
tense feelings of depersonalization than Black public school counselors.
Subscales of the MBI which were not further analyzed because the F 
probability values exceeded the ,05 level of significance were Personal 
Accomplishment Frequency and Personal Accomplishment Intensity.
Uq a : There will be no significant difference between marital states
in the frequency and Intensity of feelings on the Emotional Exhaustion,
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Depersonalization, and Personal Accomplishment Subscales of the Maslach 
Burnout Inventory.
The results of the statistical analysis for this hypothesis are 
shown in Table 8. A significant difference was revealed on one subscale 
of the MBI resulting in a rejection of the null hypothesis,
The F probability for Depersonalization Frequency was 0.0373, which 
pointed out that significant differences existed between marital states 
on this subscale. Mean scores were as follows: 6.2300 fqr Group 1 (Sin­
gle); 3.9593 for Group 2 (Married); 4.4583 for Group 3 (Divorced); 2.7143 
for Group 4 (Widowed); 2.1429 for Group 5 (Separated),
To identify specific differences between groups, further analysis 
was conducted. The Duncan procedure determined that Group 5 (Separated) 
differed significantly from Croup 1 (Single). Based on the data present­
ed, public school counselors who were separated experienced more frequent 
feelings of depersonalization than public school counselors who were sin­
gle.
Further analysis was not conducted on the five subscales that were 
not significant at the .05 level: Emotional Exhaustion Frequency, Emo­
tional Exhaustion Intensity, Depersonalization Intensity, Personal Ac­
complishment Frequency, and Personal Accomplishment Intensity.
Hq j : There will be no significant difference between levels of ed­
ucational attainment in the frequency and intensity of feelings on the 
Emotional Exhaustion, Depersonalization, and Personal Accomplishment Sub­
scales of the Maslach Burnout Inventory,
No significant differences were detected in the frequency and in­
tensity of feelings on the Emotional Exhaustion, Depersonalization, and 
Personal Accomplishment Subscalea of the Maslach Burnout Inventory be-
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Table 8
Burnout Subscale Means, Standard Errors of the Means,
and F Probability by Marital Status
SUBSCALE
DIMENSION
1
Single
n=36
2
Married
n*>221
3
Divorced
n°24
4
Widowed
n°7
5
Separated
n-7 F Prob.
EMOTIONAL
EXHAUSTION
(frequency) 20.3333
(1.7795)
17.1810
(0.6553)
17.0000
(2.2474)
21.8571
(5.4834)
18.0000
(4.0237)
0.3647
EMOTIONAL
EXHAUSTION
(intensity) 26.7778
(2.0541)
23.7285
(0.8335)
24.2083
(2.7923)
25.8571
(5.8531)
22,5714
(5.2229)
0.7258
DEPERSON­
ALIZATION
(frequency) 6.2500
(1.1229)
3.9593
(0.2742)
4.4583
(1.0285)
2.7143
(0.8371)
2.1429
(1.1429)
0.0373*
DEPERSON­
ALIZATION
(intensity) 8.1389
(1.4547)
6.9774
(0.4789)
8.2500
(1,9710)
4.2857
(1.6863)
4.8571
(3.0113)
0.5756
PERSONAL AC­
COMPLISHMENT 
(frequency) 39.3333
(1.2319)
41.1448
(0.3688)
41.7917
(1.0598)
37.0000
(3.1091)
39.1429
(4.2841)
0.1418
PERSONAL AC­
COMPLISHMENT 
(intensity) 41.8333
(1.4722)
42.7511
(0.4494)
45.4167
(1.2379)
36.7143
(3.6365)
44.2857
(4.0042)
0.0551
*P <.05
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tween the four levels of educational attainment: Doctorate, Education
Specialist, Master's, and Bachelor's.
As Indicated by Table 9, F probability scores ranged from a low of 
0,3757 for Personal Accomplishment Frequency to a high of 0.9989 for 
Emotional Exhaustion Frequency— all greater than the ,05 level of signi­
ficance used to test the hypothesis. The null hypothesis was accepted.
Hq 6 : There will be no significant difference between levels of
hours spent in hobbies/avocational activities in the frequency and in­
tensity of feelings on the Emotional Exhaustion, Depersonalization, and 
Personal Accomplishment Subscales of the Maslach Burnout Inventory.
Significant differences were not found in the frequency and inten­
sity of feelings on the Emotional Exhaustion, Depersonalization, and 
Personal Accomplishment Subscales of the Maslach Burnout Inventory be­
tween levels of hours spent in hobbies/avocational activities.
As illustrated by Table 10, burnout scores were not significant for 
counselors across the following levels of hours spent per week in hob­
bies/avocational activities: (1) 20+ hours per week, (2) 16-19 hours
per week, (3) 11-15 hours per week, (4) 5-10 hours per week, and (5) 0-4 
hours per week. The F probability for each level exceeded the .05 level 
of significance used to test the hypothesis. The null hypothesis was 
accepted.
Hq ^: There will be no significant difference between levels of
perceived religiousness in the frequency and intensity of feelings on 
the Emotional Exhaustion, Depersonalization, and Personal Accomplishment 
Subscales of the Maslach Burnout Inventory.
The results of the statistical analysis for this hypothesis are
50
Table 9
Burnout Subscale Means, Standard Errors of the Means,
and F Probability by Educational Attainment Level
SUBSCALE
DIMENSION
1
Doctorate
n-5
2
Education
Specialist
n= l6
3
Master's
n-263
4
Bachelor's
n«ll F Prob.
EMOTIONAL
EXHAUSTION
(frequency) 17.8000
(4.2708)
17.3125
(3.3012)
17.7072
(0.6177)
17.5454 - 
(2.6401)
0.9989
EMOTIONAL
EXHAUSTION
(intensity) 20.6000
(3.8288)
22.9375
(4.0727)
24.3650
(0.7665)
22.7273
(3.6033)
0.8586
DEPERSON­
ALIZATION
(frequency) 3.8000 
(1.6248)
2.9375
(0.7386)
4.2928
(0.2915)
4.1818
(0.6983)
0.7143
DEPERSON­
ALIZATION
(Intensity) 4.2006 
(1.1576)
6.0625
(1.9884)
7.1787
(0.4637)
8.2727
(2.6219)
0.7206
PERSONAL AC­
COMPLISHMENT 
(frequency) 45.4000
(1.8868)
40.8125
(1.3547)
40.7186
(0.3754)
41.4545
(1.4670)
0.3757
PERSONAL AC­
COMPLISHMENT 
(intensity) 44.4000
(5.0359)
43.5000
(1.2517)
42.6958
(0.4446)
42.1818
(2.2676)
0.9141
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Table 10
Burnout Subscale Means, Standard Errors of the Means,
and F Probability by Hours Spent In Hobbies/Avocatlonal Activities
SUBSCALE
DIMENSION
(1) 20+ 
hours 
per wk 
n-36
(2) 16-19 
hours 
per wk 
n-22
(3) 11-15 
hours 
per wk 
n«74
(4) 5-10 
hours 
per wk 
n-124
(5) 0-4 
hours 
per wk 
n-39 F Prob.
EMOTIONAL
EXHAUSTION
(frequency) 16.7500
(1.9910)
16.1818
(1.6796)
17.7027
(1.0598)
18.0806
(0.9589)
18.0769
(1.5461)
0.9045
EMOTIONAL
EXHAUSTION
(intensity) 22.6667 
(2.3543)
22.9545
(2.4508)
24.2973
(1.3344)
24.1210
(1.1456)
26.1026
(2.1185)
0.8007
DEPERSON­
ALIZATION , 
(frequency) A.5000 
(0.8842)
4.6818
(1.0819)
4.5946
(0.4928)
4.0000 
(0.3909)
3.5897
(0.7859)
0.7586
DEPERSON­
ALIZATION
(intensity) 6.8333
(1.1721)
7.8182
(1.8014)
7.5946
(0.8639)
6.6371
(0.6347)
7.5385
(1.4583)
0.8849
PERSONAL AC­
COMPLISHMENT 
(frequency) 41.3611
(0.8775)
42.1364
(0.8859)
41.0676
(0.6817)
40.4032
(0.613B)
40.5128
(0.7800)
0.7055
PERSONAL AC­
COMPLISHMENT 
(intensity) 43.0833
(1.4082)
44.2727
(1,3882)
42.4054
(0.8669)
42.3710
(0.6469)
43.4359
(0.8868)
0.7482
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recorded in Table 11. F probability scores on three of the subscales of 
the MB1 were less than the .05 level of significance. As a result, Hy­
pothesis 7 in the null form was rejected.
The £  probability for Emotional Exhaustion Frequency was 0.0279 and 
0,0105 for Emotional Exhaustion Intensity. These scores were less than 
the .05 level of significance and verified that there were significant 
differences between levels of perceived religiousness on the subscales.
Levels of perceived religiousness ranged on a continuum from 1 
(Very Religious) to 7 (Not at All Religious). On the Emotional Exhaus­
tion Frequency Subscale, mean scores for levels of perceived religious­
ness were 16.0714 for Group 1; 15.2533 for Group 2; 17,3867 for Group 3; 
18.6812 for Group 4; 19.1579 for Group 5: 22.2747 for Group 6; and 
23.1677 for Group 7, Mean scores for the Emotional Exhaustion Intensity 
Subscale were 22,2143 for Group 1; 21.4000 for Group 2; 23.0933 for Group 
3; 25.0724 for Group 4} 27.9497 for Group 5; 31.8823 for Group 6; and 
30.5000 for Group 7.
Further analysis was done to identify differences between groups.
The Duncan procedure revealed that Group 7 differed significantly from 
Group 2 on the Emotional Exhaustion Frequency Subscale. On the Emotional 
Exhaustion Intensity Subscale, the Newman-Keuls procedure showed that 
Group 2 was significantly different from Group 6. Based on the data for 
this analysis, public school counselors who perceived themselves as be­
ing "almost" very religious (Group 2) experienced feelings of emotional 
exhaustion less frequently than public school counselors who perceived 
themselves as being not at all religious (Group 7). Also, public school 
counselors who perceived themselves as being "almost" very religious 
(Group 2) experienced less intense feelings of emotional exhaustion than
Table 11
Burnout Subscale Means, Standard Errors of the Means,
and F Probability by Perceived Religiousness
SUBSCALE DIMENSION (1) Very 
Religious
n=28
(2)
n=75
(3)
n=75
(4)
n=69
(5)
i
n«19
(6)
n=17
(7) Not 
at All 
Religious 
n=12 F Prob.
EMOTIONAL EXHAUSTION 
(frequency) 16.0714
(2.2956).
15.2533
(0.9181)
17.3867
(0.9866)
18.6812
(1.3582)
\
19.1579
(2.4016)
22.7647
(2.6157)
23.1667
(3.9463)
0.0279*
EMOTIONAL EXHAUSTION 
(intensity) 22.2143
(2.7652)
21.4000
(1.3279)
23.0933
(1.3605)
25.0724
(1.5472)
27.9474
(2.6966)
31.8823
(2.6883)
30.5000
(4.0778)
0.0105*
DEPERSONALIZATION
(frequency) 3.5000
(0.0043)
3.3067 
(0.4866)
3.7867 
(0.4417)
4.8986
(0.6256)
5.5789
(1.0297)
4.6471
(0.8443)
7.3333
(2.0719)
0.0365*
DEPERSONALIZATION
(intensity) 6.9643
(1.7672)
6.2933
(0.9064)
6.0133
(0.7564)
7.8116
(0.8323)
7.8947
(1.5856)
10.7059
(2.2125)
9.0000
(2.1985)
0.2423
PERSONAL ACCOMPLISHMENT 
(frequency) 42.1071
(1.0769)
41.4667
(0.6025)
40.9600
(0.6058)
39.0724
(0.8869)
41.5263
(1.1757)
41.0000
(1.6891)
41.8333
(1.7181)
0.1915
PERSONAL ACCOMPLISHMENT 
(intensity) 45.6429
(1.1549)
42.7733
(0.7521)
43.1067
(0.8311)
41.1014
(0.9023)
43.3158
(1.6929)
41.9412
(1.8159)
43.3333
(2.7061)
0.1834
* P <  .05
U t
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public school counselors who perceived themselves as being "almost" not 
at all religious.
The F probability for Depersonalization Frequency was 0,0365. This 
score was below the .05 level of significance indicating that there were 
significant differences between the seven levels of perceived religious­
ness. On the Depersonalization Frequency Subscale, mean scores for lev­
els of perceived religiousness were 3.5000 far Group 1; 3.3067 for Group 
2; 3.7867 for Group 3; 4.8986 for Group 4; 5.5789 for Group 5; 4,6471 
for Group 6; 7.3333 for Group 7,
Further analysis_.of the Depersonalization Frequency Subscale was 
conducted with the Duncan procedure which found that Group 7 differed 
significantly from Group 1 and Group 2. From these data, public school 
counselors who rated themselves on the continuum as very religious (or 
close to it) experienced significantly less frequent feelings of deper­
sonalization than public school counselors who rated themselves on the 
continuum as not at all religious (or close to it).
Further analysis was not conducted on the three subscales of the MBX 
that were not significant at the .05 level. These subscales were Deper­
sonalization Intensity, Personal Accomplishment Frequency, and Personal 
Accomplishment Intensity,
Hog: There will be no significant difference between work settings
(elementary, junior high/middle/intermediate, secondary/senior high) in 
the frequency and intensity of feelings on the Emotional Exhaustion, De­
personalization, and Personal Accomplishment Subscales of the Maslach 
Burnout Inventory,
Data analysis results for Hypothesis 8 are recorded in Table 12.
Two of the six MBI subscales revealed significant differences between
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Table 12
Burnout Subscale Means, Standard Errors of the Means,
and F Probability by Work Setting
SUBSCALE
DIMENSION
1
Elementary
n=101
2
Jr. High/Middle/ 
Intermediate 
n«71
3
Secondary/ 
Sr. High 
n-123 F Prob.
EMOTIONAL
EXHAUSTION
(frequency) 16.7723
(0.9761)
17.6056
(1.1931)
18.4715
(0.9372)
0.4571
EMOTIONAL
EXHAUSTION
(Intensity) 22.1485 
(1.1899)
24.3380
(1.4375)
25.7154
(1.1838)
0.1053
DEPERSON­
ALIZATION
(frequency) 3.3069
(0.3791)
4.1549
(0.5070)
4.9756
(0.4646)
0.0238*
DEPERSON­
ALIZATION
(intensity) 5.0792
(0.5413)
7.0845
(0.9205)
8.7886
(0.7610)
0.0010*
PERSONAL AC­
COMPLISHMENT 
(frequency) 41.4851
(0.4952)
41.5915
(0.6333)
39.8537
(0;6269)
0.0600
PERSONAL AC­
COMPLISHMENT 
(intensity) 43.0990
(0.5849)
44.0000
(0.7999)
. 41.7398 
(0.7398)
0.0885
*P <  .05
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work settings end were below the .05 level of significance. Therefore, 
the null hypothesis was rejected.
Work settings were categorized as follows: Group 1 (Elementary
Schools), Group 2 (Junior High/Middle/Intermediate Schools), and Group 
3 (Secondary/Senior High Schools).
The F probability for Depersonalization Frequency was 0,0238 and 
0,0010 for Depersonalization Intensity, showing that significant differ­
ences existed between work settings. Mean scores for each group on the 
Depersonalization Frequency Subscale were 3,3069 for Group 1, 4.1549 for 
Group 2, and 4.9756_£or Group 3. On the Depersonalization Intensity Sub­
scale, the mean scores were 5.0792 (Group 1); 7.0845 (Group 2); 8.7886 
(Group 3).
Additional analysis was performed to find the differences between 
groups. The Newman-Keuls procedure established that Group 1 was signi­
ficantly different from Group 3 on both the Depersonalization Frequency 
and Depersonalization Intensity Subscales. Based on the data presented, 
public school counselors in secondary/senior high schools experienced 
more frequent and more intense feelings of depersonalization than public 
school counselors in the elementary setting.
Further analysis was not conducted on Emotional Exhaustion Frequency, 
Emotional Exhaustion Intensity, Personal Accomplishment Frequency, and 
Personal Accomplishment Intensity. The F probability for these subscales 
exceeded the .05 level of significance established for the study.
Hog: There will be no significant difference between levels of
student enrollment in the frequency and intensity of feelings on the 
Emotional Exhaustion, Depersonalization, and Personal Accomplishment 
Subscales of the Maslach Burnout Inventory.
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Significant differences were not found In the frequency and inten­
sity of feelings on the Emotional Exhaustion, Depersonalization, and 
Personal Accomplishment Subscales of the Maslach Burnout Inventory for 
counselors in schools with the following enrollment levels: (1) low to
5 9 9, (2) 600-999, (3) 1000-1499, (4) 1500-1999, and (5) 2QOO+.
P probability scores, as Indicated by Table 13, ranged from a low 
of 0.1189 for Personal Accomplishment Frequency to a high of 0.6712 for 
Emotional Exhaustion Frequency. Because the £  probability scores were 
in excess of the .05 level of significance, the null hypothesis was ac­
cepted. _____
Hq i q : There will be no significant difference between levels of
the number of full-time counselors in the frequency and Intensity of 
feelings on the Emotional Exhaustion, Depersonalization, and Personal 
Accomplishment Subscales of the Maslach Burnout Inventory.
No significant differences were detected in the frequency and in­
tensity of feelings on the Emotional Exhaustion, Depersonalization, and 
Personal Accomplishment Subscales of the Maslach Burnout Inventory. The 
number of counselors per school ranged from 1 to 6+. £  probability
scores, as shown in Table 14, were greater than the ,05 level of signi­
ficance, As a result, the null hypothesis was accepted.
Hq h : There will be no significant difference between levels of
the number of full-time secretarial assistants assigned to the guidance 
department in the frequency and intensity of feelings on the Emotional 
Exhaustion, Depersonalization, and Personal Accomplishment Subscales of 
the Maslach Burnout Inventory,
The results of the statistical analysis for this hypothesis are
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Table 13
Burnout Subscale Means, Standard Errors of the Means,
and F Probability by Levels of Student Enrollment
SUBSCALE
DIMENSION
1
Low-599
n»84
2
600-999
n*104
3
1000-1499
n«62
4
1500-1999
n-26
5
200Uf
n-19 F Prob.
EMOTIONAL
EXHAUSTION
(frequency) 18.1548
(1,0847)
16.6442
(0.9990)
18.5645
(1.3042)
17.0000
(2.0381)
19.3158
(2.2763)
0.6712
EMOTIONAL
EXHAUSTION
(Intensity) 24.3214-
(1.3207)
22.4519
(1.1888)
24.5484
(1.6205)
27.0769
(2.8903)
27.5789
(2.9073)
0.3079
DEPERSON­
ALIZATION
(frequency) 3.5714
(0.4388)
3.8269
(0.4514)
5.1613
(0.6154)
4.9615
(1.0220)
4.9474
(1.0188)
0.1794
DEPERSON­
ALIZATION
(Intensity) 6.1071
(0.7477)
6.6731
(0.7476)
7.7419
(0.8817)
9.2692
(1.7911)
8.8947
(2.0260)
0.2404
PERSONAL AC­
COMPLISHMENT 
(frequency) 40.4762
(0.6136)
41.6442
(0.5067)
41.0484 
(0.7460)
38.1923
(1.7541)
40.8421
(1.5546)
0.1189
PERSONAL AC­
COMPLISHMENT 
(intensity) 42.4286
(0.7518)
43.5481
(0.6592)
42.4677
(0.8756)
41.5000
(1.9971)
42.4211
(1.6028)
0.6680
Table 14
Burnout Subscale Means, Standard Errors of the Means,
and F Probability by Humber of Full-Time Counselors
SUBSCALE DIMENSION (1) 1 per 
school 
n°119
(2) 2 per 
school 
n=47
(3) 3 per 
school 
n=50
(4) 4 per 
school 
n=25
(5) 5 per 
school 
n=16
(6) 6+ per 
school 
n*>38 F Prob.
EMOTIONAL EXHAUSTION 
(frequency) 17.2437
(0.9375)
17.8298
(1.3087)
18.3600 
(1.4693)
I
17.0800
(2.1633)
14.0000
(3.2223)
19.9211
(1.4467)
0.4778
EMOTIONAL EXHAUSTION 
(intensity) 22.8823
(1.1410)
24.4462
(1.6182)
24.6200
(1.7758)
24.5200
(2.5775)
21.8750
(4.1401)
27.9474
(2.0134)
0.3779
DEPERSONALIZATION
(frequency) 3.4118
(0.3910)
4.3617
(0.5862)
5.0800
(0.7912)
5.1600
(0.8712)
2.7500
(0.5809)
5.3421
(0.8188)
0.0591
DEPERSONALIZATION
(intensity) 5.5462
(0.6044)
8.0851
(1.1452)
7.8200
(1.1182)
7.6800
(1.2162)
8.0625
(2.4908)
9.0785
(1.3829)
0.0932
PERSONAL ACCOMPLISHMENT 
(frequency) 41.0168
(0.5065)
42.0851
(0.6941)
40.1600
(0.7398)
41.7600
(1.1666)
42.0625
(1.5745)
38.4474
(1.4141)
0.0716
PERSONAL ACCOMPLISHMENT 
(intensity) 42.8739
(0.6094)
43.0638
(0.9960)
43.3800
(1.0384)
42.0000
(1.3064)
45.0000
(1.6355)
40.6842
(1.4959)
0.3571
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presented In Table 15. A significant difference was found between levels 
of number of full-time secretarial Assistants assigned to the guidance 
department on one subscale of the MB1. Therefore, the null hypothesis 
was rejected.
The F probability for Personal Accomplishment Intensity was 0.0091 
which was less than the .05 level of significance established for this 
study and revealed that significant differences existed between the fol­
lowing groups: (1) 0 Assistants; (2) 1 Assistant, (3) 2 Assistants; and
(4) 3 Assistants.
The mean scores were ranked by the Newman-Keuls procedure. Group 3 
with 2 assistants had the lowest mean score. Group 4 with three assis­
tants had the highest mean score (44.0000). High scores on the Personal 
Accomplishment Subscale correspond with low feelings of personal accomp­
lishment. The mean for Group 1 with 0 assistants was 42,4671 and the 
mean for Group 2 with 1 assistant was 43.9153, However, the Newman-Keuls 
procedure did not identify specific differences between the groups. The 
Duncan's multiple range test was then conducted and no specific differ­
ences were revealed with this test. These two procedures, apparently, 
were not powerful enough to detect specific differences between groups.
F probability levels did not establish significant differences for 
the following 5 dimensions of the MBI in relation to number of full-time 
secretarial assistants assigned to the Guidance Department; Emotional 
Exhaustion Frequency, Emotional Exhaustion Intensity, Depersonalization 
Frequency, Depersonalization Intensity, and Personal Accomplishment Fre­
quency. Further analysis was not conducted.
**0121 There will be no significant difference between the number 
of hours worked per week by the counselor in the frequency and intensity
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Table 15
Burnout Subscale Means, Standard Errors of the Means, 
and F Probability by Number of Full-Time Secretarial Assistants 
Assigned to Guidance Department
SUBSCALE
DIMENSION
(1) 0
Assistants
n-152
C2> ,
Assistant
n*118
(3) 2
Assistants
n=23
(4) 3
Assistants
n«2 F Prob.
EMOTIONAL
EXHAUSTION
(frequency) 17.8355
(0.8120)
17.1610
(0.9150)
18.8261
(2.5200)
23.5000
(0.5000)
0.7297
EMOTIONAL
EXHAUSTION
(intensity) 23.5197
(0.9714)
25.3813
(1.1916)
21.3913
(2.9574)
33.0000
(5.0000)
0.3060
DEPERSON­
ALIZATION
(frequency) 3.7763
(0.3460)
4,7966
(0.4617)
3.8696
(0.8348)
6.0000
(0.0000)
0.2897
DEPERSON­
ALIZATION
(intensity) 6.2500
(0.5674)
8.4322
(0.7581)
5.6957
(1.3417)'
10,5000
(0.5000)
0.0759
PERSONAL AC­
COMPLISHMENT 
(frequency) 41,0461
(0.4619)
40.8220
(0.5147)
39.1739
(1.9343)
44.0000
(4.0000)
0.4754
PERSONAL AC­
COMPLISHMENT 
(intensity) 42.4671
(0.5548)
43.9153
(0.6128)
38.5217
(2.1048)
44.0000
(3.0000)
0.0091*
*P <. 05
of feelings on the Emotional Exhaustion, Depersonalization, and Personal
Accomplishment Subscales of the Maslach Burnout Inventory.
No significant differences were found in the frequency and inten­
sity of feelings on the Emotional Exhaustion, Depersonalization, and 
Personal Accomplishment Subscales of the Maslach Burnout Inventory be­
tween levels of hours per week worked by counselors within these cate­
gories: (1) 60+ hours per week, (2) 50-59 hours per week, (3) 40-49
hours per week, (4) 30-39 hours per week, and (5) leas than 30 hours per 
week.
Table 16 has_shown that JP probability scores (0.7542; 0,4868; 0.1263
0.3325; 0.8538; 0,2907) for the six dimensions of the MBI were greater 
than the ,05 level of significance used to test the hypothesis. There­
fore, the null hypothesis was accepted.
Hqi3: There will be no significant difference between the number
of years employed in education in the frequency and intensity of feel­
ings on the Emotional Exhaustion, Depersonalization, and Personal Ac­
complishment Subscales of the Maslach Burnout Iriventory.
The findings of the statistical analysis for this hypothesis are 
reported in Table 17. A significant difference was found between levels 
of number of years employed in education on one subscale of the MBI. As
a result, the null hypothesis was rejected.
The £  probability for Depersonalization Frequency was 0,0144, which 
was less than the .05 level of significance. This revealed that signi­
ficant differences existed between the levels of years employed in edu­
cation categorized in the following manner; (1) 0-3 years; (2) 4-10
years; (3) 11-19 years; (4) 20+ years.
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Table 16
Burnout Subscale Means, Standard Errors of the Means,
and F Probability by Number of Hours Worked Per Week
SUBSCALE
DIMENSION
(1) 60+ 
hours 
per wk 
n-9
(2) 50-59 
hours 
per wk 
n-39
(3) 40-49 
hours 
per wk 
n-159
(4) 30-39 
hours 
per wk 
n«83'
(5) <  30 
hours 
per wk 
n“5 F Prob.
EMOTIONAL
EXHAUSTION
(frequency) 20.1111
(3.5490)
17.6410
(1.8244)
17.2390
(0.7671)
18.0120
(1.1123)
22.2000
(6.3277)
0.7542
EMOTIONAL
EXHAUSTION
(Intensity) 27.6667
(4.2915)
23.3590
(2.0389)
23.2264
(0.9516)
25.9639
(1.4640)
24.0000
(6.8629)
0.4868
DEPERSON­
ALIZATION
(frequency) 7.4444
(1.52S5)
4.9744
(0.9819)
3.8113
(0,3314)
4.1807
(0.4497)
5.4000
(3.4728)
0.1263
DEPERSON­
ALIZATION
(intensity) 10.2222
(2.1394)
7.5385
(1.2961)
6.3333
(0.5349)
8.0000
(0.9276)
8.0000
(5.0000)
0.3325
PERSONAL AC­
COMPLISHMENT 
(frequency) 40.4444
(1.4730)
40.6154
(0.9889)
41.1258
(0.4707)
40.5422
(0.6985)
38.6000
(1.2083)
0.8538
PERSONAL AC­
COMPLISHMENT 
(intensity) 39.8889 
(1.7830)
44.0769
(1.2252)
42.7107
(0.5857)
42.7952
(0.7385)
38.0000
(1.7320)
0.2907
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Table 17
Burnout Subscale Means, Standard Errors o£ the Means,
and F Probability by Number of Years Employed In Education
SUBSCALE
DIMENSION
(1) 0-3 
years 
n-7
(2) 4-10 
years 
n-68
(3) 11-19 
years 
n«117
(4) 20+ 
years 
n-103 F Prob.
EMOTIONAL
EXHAUSTION
(frequency) 21.7143
(4.2578)
19.3235
(1.3700)
18.0256
(0.8571)
15.9320
(0.9820)
0.1049
EMOTIONAL
EXHAUSTION
(intensity) 25T8571
(3.9847)
26.2647
(1.5953)
25.1282
(1.0761)
21.5631
(1.2796)
0.0666
DEPERSON­
ALIZATION
(frequency) 5.4286
(2.5341)
5.0441
(0.5529)
4.6581
(0.4604)
3.0583
(0.3605)
0.0144*
DEPERSON­
ALIZATION
(intensity) 6.1429
(2.0520)
7.6912
(0.7636)
7.6068
(0.7034)
6.2233
(0.8125)
0.4836
PERSONAL AC­
COMPLISHMENT 
(frequency) 40.1429
(1.2989)
• 40.8235 
(0.6579)
40.8461
(0.5736)
40.8641
(0.6215)
0.9925
PERSONAL AC­
COMPLISHMENT 
(Intensity) 40.2857
(2.4467)
43.5294
(0.8285)
43.2308
(0.6326)
41.8544
(0.7617)
0,2887
*P< .05
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The mean scores for the four groups listed above were ranked by the 
Newman-Keuls procedure from lowest to highest, Group 4 (.20+ years) had 
the lowest mean score (3.0583). Group 1 (0-3 years) had the highest 
mean score (5.4386). The mean score for Group 3 (.11-0.9 years) was 4.6581 
and 5.0441 was the mean score for Group 2 (4-10 years). However, the 
Newman-Keuls procedure did not identify specific differences between the 
four groups. The Duncan’s multiple range test was then conducted. This 
posteriori test also did not reveal specific differences between the 
groups. Both the Newman-Keuls and the Duncan procedures were apparently
i
not powerful enough .to detect specific differences between levels of 
years employed in the field of education.
F probability scores for five dimensions of the MB! were not signi­
ficant at the .05 level. As a result, further analysis was not conducted 
on Emotional Exhaustion Frequency, Emotional Exhaustion Intensity, De­
personalization Intensity, Personal Accomplishment Frequency, and Per­
sonal Accomplishment Intensity.
% 1 4 : There will be no significant difference between the total
number of years employed as a school counselor in the frequency and in­
tensity of feelings on the Emotional Exhaustion, Depersonalization, and 
Personal Accomplishment Subscales of the Maslach Burnout Inventory.
The results of the statistical analysis for this hypothesis are 
recorded in Table 18, A significant difference was found between levels 
of number of years employed as a counselor on one subscale of the MBI. 
Thus, the null hypothesis was rejected.
The F probability for Emotional Exhaustion Intensity was 0.0159, 
which was less than the .05 level of significance and established that 
there were significant differences between various levels of number of
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Table 18
Burnout Subscale Means, Standard Errors of the Means,
and F Probability by Number of Years Employed as a School Counselor
SUBSCALE
DIMENSION
(1) 0-3 
years 
n“56
(2) 4-10 
years 
n=144
(3) 11-19 
years 
n-78
(4) 20+ 
years 
n*17 F Prob.
EMOTIONAL
EXHAUSTION
(frequency) 19.1071
(1.4533)
17.5694
(0.8282)
18.0641
(1.1200)
12.1765
(2.1304)
0.0979
*
EMOTIONAL
EXHAUSTION
(Intensity) 25*. 3393 
(1.7112)
24.8611
(1.0174)
24.0513
(1.4345)
14.8824
(2.7128)
0.0159*
DEPERSON­
ALIZATION
(frequency) 4.3571
(0.5342)
4.3750
(0.4082)
4.1538
(0.5184)
2.5294
(0.7282)
0.4658
DEPERSON­
ALIZATION
(intensity) 6.5357
(0.6723)
7.3750
(0.6397)
7.5000
(0.9599)
4.9412
(2.0588)
0,5481
PERSONAL AC­
COMPLISHMENT 
(frequency) 40.9107
(0.6346)
. 41.1944 
(0.4846)
40.5256
(0.6647)
38.8823
(2.5349)
0.4707
PERSONAL AC­
COMPLISHMENT 
(intensi cy) 44.0536
(0.8695)
42,7361
(0.5605)
42.1410
(0.7935)
41.3529
(2.9455)
0.3836
*P< .05
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years employed as a school counselor. The group levels were: (1) 0-3
years; (2) 6-10 years; (3) 11-19 years; (6) 20+ years.
Further analysis was conducted to determine where specific differ­
ences lay. The results of the Newman-Keuls procedure revealed that Group 
4 respondents, those with 20 or more years experience as school counse­
lors, were significantly different from Group 1 (0-3 years), Group 2 (4- 
10 years), and Group 3 (11-19 years). With a mean score of 14.8824,
Group 4 counselors apparently experienced less intense feelings of emo­
tional exhaustion than counselors from Group 1, 2, and 3 whose respec­
tive mean scores were 24.0513, 24.8611, and 25.3393.
F probability scores for five dimensions of the MBI tested for this 
hypothesis were greater than the .05 level of significance and further 
analysis was not conducted. These five dimensions were; Emotional Ex­
haustion Frequency, Depersonalization Frequency, Depersonalization In­
tensity, Personal Accomplishment Frequency, and Personal Accomplishment 
Intensity,
^015* There will be no significant difference between the total 
number of years employed as a counselor in present position in the fre­
quency and intensity of feelings on the Emotional Exhaustion, Deperson­
alization, and Personal Accomplishment Subscales of the Maslach Burnout 
Inventory.
The results of the statistical analysis for this hypothesis are 
shown in Table 19. Significant differences were found on two subscales 
of the MBI as measured across number of years employed as a school coun­
selor in present position. This resulted in a rejection of the null hy­
pothesis.
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Table 19
Burnout Subscale Means, Standard Errors of the Means,
and F Probability by Number of Years Employed in Present Position
SUBSCALE
DIMENSION
(1) 0-3 
years 
n-120
(2) A-10 
years 
n-129
(3) 11-19 
years 
n«39
(4) 204- 
years 
n**7 F Prob.
EMOTIONAL
EXHAUSTION
(frequency) 18.1167
(0.9286)
17.6A34
(0.8815)
17.3077
(1.6609)
13.0000
(3.8607)
0.6217
EMOTIONAL
EXHAUSTION
(intensity) 24v4500
(1.0778)
2A.8217
(1.1342)
22.4102
(2.1328)
16.8571
(5.2934)
0.3153
DEPERSON­
ALIZATION
(frequency) A.3500 
(0.A066)
4.5426
(0,4391)
3.0000
(0.5461)
2.2857
(0.9184)
0.1884
DEPERSON­
ALIZATION
(intensity) 6.8583
(0.5988)
7.6047
(0.6949)
6.2564
(1.3044)
7.0000
(4.7359)
0.7557
PERSONAL AC­
COMPLISHMENT 
(frequency) Al.2000 
(0.A9A5)
-40.8760
(0.5217)
40.7692
(0.8509)
34.0000
(5.2735)
0.0220*
PERSONAL AC­
COMPLISHMENT 
(intensity) A3.6667 
(0.5676)
42.5891
(0.6399)
42,0513
(1.1465)
33.8571
(5.1429)
0.0039*
*P <, 05
The F probability for Personal Accomplishment Frequency was 0.0220 
and 0.0039 for Personal Accomplishment Intensity. These two scores were 
less than the .05 level of significance established for the study and 
pointed out that there were significant differences between number of 
years employed as a school counselor in present position. Years of em­
ployment were grouped in the following manner: Group 1 (0n3 years);
Group 2 (4-10 years); Group 3 (11-19 years); and Group 4 (20+ years).
Further analysis was conducted to determine where specific differ­
ences lay. The Newman-Keuls procedure applied to the Personal Accom­
plishment Frequency, .and the Personal Accomplishment Intensity Subscales 
detected that Group 4 counselors, with 20 or more years experience, were 
significantly different from Group 1 (0-3 years), Group 2 (4-10 years), 
and Group 3 (11-19 years).
On the Personal Accomplishment Subscales, high mean scores corre­
spond to low In terms of personal accomplishment feelings. The mean 
score on the Personal Accomplishment Frequency Subscale for Group 4 was 
34.0000; for Group 1, 41.2000; for Group 2, 40.8760; and for Group 3, 
40.7692. The mean scores on the Personal Accomplishment Intensity Sub­
scale were 33.8571 for Group 4; 42.0513 for Group 3; 42.5891 for Group 2 
and 43.6667 for Croup 1. These results Indicated that public school 
counselors who have been in the same position for 20 or more years ex­
perienced more frequent and more Intense feelings of low personal accom­
plishment than public school counselors who had been in positions for 
less than 20 years.
Further analysis was not conducted on four dimensions of the MBI 
tested for this hypothesis because the F probability scores were greater 
than the .05 level of significance. The four dimensions included Emo-
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Clonal Exhaustion Frequency, Emotional Exhaustion Intensity, Deperson­
alization Frequency, and Depersonalization Intensity,
There will be no significant difference between Balary levels 
in the frequency and Intensity of feelings on the Emotional Exhaustion, 
Depersonalization, and Personal Accomplishment Subscales of the Maslach 
Burnout Inventory.
As shown in Table 20, no significant differences were found in the 
frequency and intensity of feelings on the Emotional Exhaustion, Deper­
sonalization, and Personal Accomplishment Subscales pf the Maslach Burn­
out Inventory between salary levels of public school counselors.
Salary levels were categorized as follows: (1) less than 13 thou­
sand; (2) 13-16 thousand; (3) 17-20 thousand; (4) 21-24 thoudand; (5) 
25-28 thousand; (6) 29-32 thousand; and (7) above 20 thousand. A total 
of 66% of the counselors in the study made 20 thousand or less; 34% made 
above 20 thousand with a small percentage (3%) making above 32 thousand.
£  probability scores for the six dimensions of the Maslach Burnout 
Inventory ranged from 0.1263 for Depersonalization Frequency to 0.8538 
for Personal Accomplishment Frequency. All of these scores were in ex­
cess of the .05 level of significance. Thus, the null hypothesis was 
accepted.
Additional Data Analysis
An additional variable, Counselor-Student Ratio (CSR), was created 
by using the information provided on the 295 individual returns submit­
ted for computer analysis. A one-way analysis of variance was then con­
ducted across various counselor-student ratios for each dimension (fre-
Table 20
Burnout Subscale Means, Standard Errors of the Means,
and F Probability by Salary Levels
SUBSCALE DIMENSION (1) 13 
thousand 
n=7
(2) 13-16 
thousand 
n=72
(3) 17-20 
thousand 
n=117
(4) 21-24 
thousand 
n**59
(5) 25-28 
thousand 
n*>15
(6) 29-32 
thousand 
n**17
(7) 32 
thousand 
n»8 F Prob.
EMOTIONAL EXHAUSTION 
(frequency) 24.8571
(5.4878)
19.3194
(1.2355)
17.1111
(0.8325)
15.8644
(1.3651)
i
17.0667
(2.6983)
17.5882
(2.8736)
19.7500
(3.2390)
0.2315
EMOTIONAL EXHAUSTION 
(intensity) 28.5714
(6.3014)
27.1944
(1.4975)
23.8718
(1.0905)
20.8305
(1.6422)
25.6000
(3.3034)
23.1765
(3.3958)
21.2500 
(3.7832)
0.1223
DEPERSONALIZATION
(frequency) 6.4286
(2.6082)
5.3472
(0.5696)
3.7436
(0.3690)
3.4237
(0.6519)
3.6000
(1.2642)
5.2941
(0.9226)
3.3750
(1.2527)
0.1000
DEPERSONALIZATION
(intensity) 6.7143
(2.3876)
7.9722
(0.7461)
6.8974
(0.7416)
5.8475
(0.9384)
9.1333
(2.6706)
8.5294
(2.0492)
5.2500
(1.6008)
0.5596
PERSONAL ACCOMPLISHMENT 
(frequency) 41.1429
(1.4708)
40.4167
(0.6363)
40.5385
(0.6023)
42.4068
(0.7233)
41.8667
(1.1375)
39.1176
(1.5762)
38.6250
(2.9090)
0.2666
PERSONAL ACCOMPLISHMENT 
(intensity) 43.5714
(3.9088)
43.2083
(0.7787)
42.1709
(0.6875)
43.5763
(0.8724)
45.2000
(1.4645)
41.7059
(2.0032)
37.8750
(2.6622)
0.2571
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quency and intensity) of each subscale of the Maslach Burnout Inventory. 
The results for this statistical analysis are recorded in Table 21,
Counselor-student ratios were categorized as follows) Group 1 (up 
to 250 students per counselor); Group 2 (250-300 students per counselor); 
Group 3 (300-350 students per counselor); Group 4 (350-400 students per 
counselor); and Group 5 (400+ students per counselor).
The F probability for each subacale was in excess of the .05 level 
of significance for the study, which Indicated that no significant dif­
ferences existed between the groups. Therefore, further analysis was 
not conducted. However, a cross tabulation for CSR by system (County and 
City) revealed that significant differences existed between the two sys­
tems at the .0257 level of significance. Table 22 shows the results of 
the cross tabulation. According to the data, 38% of county public 
school counselors had a counselor-student ratio of over 350 to 1 while 
only 15.9% of city counselors had a similar ratio. In general, the data 
suggested that the CSR for county school systems was higher than the CSR 
for city school systems.
Table 22
Crosstabulation for Counselor-Student Ratio 
by County and City
Number of Students 
per Counselor
County
n»190
Citv
n«105
Up to 250 13 (4.4%) 11 (3.7%)
250-300 26 (8.8%) 25 (8.5%)
300-350 39 (13.2%) 22 (7.5%)
350-400 36 (12.2%) 8 (2.7%)
400+ 76 (25.8%) 39 (13.2%)
Chi Square * 11.07440 with 4 degrees of freedom; Significance «* 0,0257
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Table 21
Burnout Subscale Means, Standard Errors of the Means, 
and F Probability by Counselor-Student Ratio
SUBSCALE
DIMENSION
1
0-250
n*24
2
250-300
n-51
3
300-350
n»61
4
350-400
n«44
5
400+
n"115 F Prob.
EMOTIONAL
EXHAUSTION
(frequency) 17.0000
(1.9505)
17.5490
(1.5691)
18.8852
(1.3013)
17.9318
(1.7135)
17.1478
(0.8634)
0.8580
EMOTIONAL
EXHAUSTION
(intensity) 25.1667
(2.4507)
23.7647
£1.8917)
26.0492
(1.6110)
23.8182
(2.0388)
23.2609
(1.1101)
0.6998
DEPERSON­
ALIZATION
(frequency) 4.2500
(0.7691)
4.6275
(0.7372)
4.4262
(0.5389)
4.5909
(0.8072)
3.7478
(0.3975)
0.7288
DEPERSON­
ALIZATION
(intensity) 6.8750
(1.2208)
8.0000
(1.1948)
8.2459
(1,0508)
7.9091
(1.2758)
5.8522
(0.5994)
0.2112
PERSONAL AC­
COMPLISHMENT 
(frequency) 38.7500
(1.6662)
39.8039
(1.0271)
41.5738
£0.6789)
41.0000
£0,6734)
41.2609
(0.5232)
0.2030
PERSONAL AC­
COMPLISHMENT 
(intensity) 41.1250
(1.7250)
42.2549
(1.2335)
43.3115
(0.8848)
42.5000
(0.9928)
43.1043
(0.6008)
0.7040
Additional analysiB was conducted between city and county school 
systems in relation to the six subscales of the Maslach Burnout Inven­
tory. A one-way analysis of variance waa conducted between city and 
county systems for each dimension (frequency and Intensity) of each 
subscale of the MB1. The results are found in Table 23.
The _F probability for five of the six subscales of the MBI were in 
excess of the .05 level of significance established for the study and 
further analysis was not conducted. However» the Depersonalization 
Frequency SubBcale had an J? probability score of 0.0034 which indicated 
that there was a significant difference between city and county systems 
on this subscale (the F probability score is the equivalent to a t-test 
when two groups are compared). The mean score for Depersonalization 
Frequency for the county wbb 4.6263 and 3.4476 for the city. Based on 
these findings, public school counselors in the county appeared to ex­
perience more frequent feelings of depersonalization than public school 
counselors in the city.
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Table 23
Burnout Subscale Means, Standard Errors of the Means,
and F Probability by City/County School System
SUBSCALE (1) County (2) City
DIHENS10N n-190 n«105 F Prob.
EMOTIONAL
EXHAUSTION
(frequency) 17.9368 17.2190 0.5603
(0.7356) (0.9841)
EMOTIONAL
EXHAUSTION
(intensity) 24.0316 24.4006 0.8097
------ (0.8791) (1.3033)
DEPERSON­
ALIZATION
(frequency) 4.6263 3.4476 0.0334*
(0,3401) (0.4145)
DEPERSON-
ALIZATION
(intensity) 7.5053 6.3905 0.2234
(0.5409) (0.7434)
PERSONAL AC-
COMPLISHMENT
(frequency) 40.9684 40.5809 0.5966
(0,4132) (0.6369)
PERSONAL AC-
COMPLISHMENT
(intensity) 42.6789 42.8762 0.8205
(0.5071) (0.7325)
*P < .  05
Chapter 5
SUMMARY, FINDINGS, CONCLUSIONS AND DISCUSSION,
AND RECOMMENDATIONS
Summary
The dimensions of professional burnout have not been adequately 
explored. Ten years ago, the term was almost nonexistent; and to fully 
understand the burnout phenomenon, a significant body of research must 
be developed.
The problem-of-this study was to investigate the extent of, and 
factors related to, professional burnout among public school counselors 
in Virginia within categories of demographic variables. Participants 
for the study were selected from a total population of 1664 public 
school counselors in The Commonwealth of Virginia, categorized by the 
State Department of Education as: (1) Elementary school counselors,
(2) Junior high/mlddle/intermediate school counselors, and (3) Secondary/ 
senior high school counselors, From the total population of 1664, a 
sample consisting of 463 public school counselors was chosen to partici­
pate in the study. The Maslach Burnout Inventory (Human Services Survey), 
a demographic data sheet, and a letter explaining the purpose of the 
study were mailed to each counselor selected to participate in the study.
A total of 325 instruments were returned, representing a 702 response 
rate. Of those 325 returned Instruments, 295 were complete and were 
used for statistical purposes, with the data being analyzed using the 
SPSS Statistical Package for the Social Sciences,
Sixteen null hypotheses were formulated and tested at the .05
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level of significance. Each hypothesis was directly related to a speci­
fic demographic variable and was tested using a one-way analysis of var­
iance (ANOVA). ANOVAs were performed across each demographic variable 
for each dimension (frequency and Intensity) of each subscale of the 
Maslach Burnout Inventory. Further analysis was conducted on dependent 
variables determined to be significant at the .05 level by the oneway  
ANOVAs by using two posteriori tests. The Newman-Keuls1 multiple range 
test was used to determine significant differences between groups; the 
Duncan's multiple range test was utilized when differences could not be 
detected by the Newman-Keuls procedure.
Findings
The following findings are presented on the basis of the data analy­
sis and interpretation:
1. Male public school counselors experienced more frequent and 
more Intense feelings of depersonalization than female public school 
counselors.
2. Female public school counselors experienced more frequent and 
more intense feelings of personal accomplishment than male public school 
counselors.
3. Public school counselors tended to experience emotional exhaus­
tion more frequently at one age level than another; however, neither the 
Newman-Keuls procedure nor the Duncan procedure determined where the 
differences lay.
4. Public school counselors who ranged in age from 30 to 39 exper­
ienced more intense feelings of emotional exhaustion than public school 
counselors who were above 39 years of age.
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5. Public school counselors under the age of 50 experienced more 
frequent feelings of depersonalization than public school counselors 
who were age 50 or above.
6. Caucasian public school counselors experienced more frequent 
and more intense feelings of emotional exhaustion than Black public 
school counselors.
7. Caucasian public school counselors experienced more frequent 
and more intense feelings of depersonalization than Black public school 
counselors.
8. Public school counselors who were separated from their spouses 
experienced more frequent feelings of depersonalization than public 
school counselors who were single.
9. Educational attainment level did not appear to be a significant 
factor in relation to professional burnout in public school counselors.
10. The number of hours spent in hobbies/avocatlonal activities per 
week did not appear to be a significant factor in relation to profession­
al burnout in public school counselors.
11. Public school counselors who perceived themselves as very reli­
gious (or almost very religious) experienced feelings of emotional ex­
haustion less frequently and less intensely than public school counselors 
who rated themselves as being "almost" not at all religious.
12. Public school counselors who rated themselves on the continuum 
as very religious (or close to ft) experienced significantly less fre­
quent feelings of depersonalization than public school counselors who 
rated themselves on the continuum as not at all religious (or close to 
it).
13. Public school counselors in secondary/senior high schools ex-
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perienced more frequent and more intense feelings of depersonalization 
than public school counselors in the elementary setting,
14. Levels of student enrollment did not appear to be a signifi­
cant factor in relation to professional burnout in public school coun­
selors,
15. The number of full-time counselors assigned to a school did
not appear to be a significant factor in relation to professional burn­
out in public school counselors.
16. The number of hours worked per week did not appear to be a
significant factor in relation to professional burnout in public school 
counselors.
17. Public school counselors appeared to experience more frequent 
feelings of depersonalization at one level1 than another in relation to 
the number of years employed in education; however, the Newman-Keuls 
procedure and the Duncan procedure failed to identify the differences 
between levels.
18. Public school counselors with 20 or more years experience as a 
counselor had less intense feelings of emotional exhaustion than public 
school counselors with less than 20 years experience.
19. Public school counselors who had been in their present posi­
tions for 20 or more years experienced more frequent and more intense 
feelings of low personal accomplishment than counselors who had been in 
their positions for less than 20 years.
20. Salary did not appear to be a significant factor in relation to 
professional burnout in public school counselors,
21. Counselor-student ratio did not appear to be a significant
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factor in relation to professional burnout in public school counselors.
22. The counselor-student ratio was higher In the county school 
systems than In the city school systems,
23, Public school counselors in county school systems experienced 
more frequent feelings of depersonalization than public school counse­
lors in city systems.
Conclusions and Discussion
Significant differences were found in 10 of the 16 demographic vari­
ables used to test the hypotheses for this study. These variables were: 
Sex of Counselor 
Age of Counselor 
Ethnic Background 
Marital Status 
Degree of Religiousness 
Work Setting
Number of Full-Time Secretarial Assistants' Assigned to Guidance
Total Years in Education
Total Years as a School Counselor
Total Years as a School Counselor in Present Position 
Significant differences were not found In the following demographic 
variables:
Educational Attainment Level
Hours Spent Per Week in Hobbies/Avocational Activities
Student Enrollment in Building
Number of Full-Time Counselors in Building
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Hours Worked Per Week by Counselor
Annual Salary
On Che basis of the findings of this study and other research stu­
dies, assumptions can be made about the differences in the extent and 
pattern of burnout in relation to specific demographic variables. For 
instance, some occupations in a modern technological society seem to 
produce higher incidences of burnout than others, particularly the help­
ing professions (Maslach and Jackson, 1981). Sex differences may re­
flect and account for the differences in perceived burnout in some occu­
pations. Fubllc_schpol counseling is predominantly a female profession. 
The results of this study revealed sex differences for Depersonalization 
and Personal Accomplishment but did not reveal sex differences in Emo­
tional Exhaustion. Males scored higher than females on Depersonaliza­
tion Frequency and Depersonalization Intensity and experienced less fre­
quent and less intense feelings of Personal Accomplishment than females. 
Richard L. Schwab's (1981) study of teachers also revealed sex differ­
ences in Depersonalization and Personal Accomplishment but no sex dif­
ferences in Emotional Exhaustion. In contrast, a series of studies by 
Maslach and Jackson (1981) showed sex differences on the Emotional Ex­
haustion Frequency and the Emotional Exhaustion Intensity Subscales be­
tween males and females.
Black public school counselors experienced more frequent and more 
Intense feelings of emotional exhaustion and depersonalization than Cau­
casian public school counselors as revealed in the findings of this 
study. Therefore, ethnic background may be a contributing factor to 
burnout. However, this must be interpreted with caution due to the 
small number of Blacks in the overall sample and to cultural differences
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between ethnic groups. Maslach and Jackson (1981) found no significant 
ethnic differences in their studies.
This study found that younger people scored higher than older peo­
ple on Emotional Exhaustion Intensity and Depersonalization Frequency. 
Maslach and Jackson (1981) found that younger people scored higher than 
older people on Depersonalization Frequency, Depersonalization Intensity, 
and Personal Accomplishment Frequency. These findings suggest that old­
er public school counselors have learned to cope with job-related stress.
As revealed in this study, public school counselors who were sepa­
rated from their_spouses experienced more frequent feelings of deperson­
alization than counselors who were single. However, this result should 
be viewed cautiously due to the small number of separated and single 
counselors In the sample. Maslach and Jackson (1981) found that single 
and divorced individuals scored higher on Emotional Exhaustion Frequency 
and Emotional Exhaustion Intensity than married individuals.
Another conclusion of this study is that educational attainment is 
not a factor in burnout for public school counselors. In other words, 
the amount of education does not seem to influence the degree of burnout. 
However, the reader should note that a master's degree is a current re­
quirement for employment as a counselor in Virginia and that 96% of the 
respondents had a master's degree or above. In contrast, Maslach and 
Jackson (1981) concluded that individuals who had completed college or 
who had done postgraduate work scored higher on the Emotional Exhaustion 
Frequency and Emotional Exhaustion Intensity than individuals who had 
not completed college.
This study also found that the more religious a person perceives 
himself or herself to be, the less likely he or she is to experience
83
frequent and Intense feelings of emotional exhaustion and frequent feel­
ings of depersonalization. Michael Colasurdo (1981) maintained that 
burnout deals more with self-expectations (belief systems) than organi­
zational demands and other extrinsic conditions. Thomas MacKenzle (1981) 
and Virginia Tegtmeyer (1980) recommended a social support system, such 
as that usually provided in organized religion, as a defense against 
burnout.
An additional result of this study was that counselors who had been 
on their jobs for more than 20 years experienced more frequent and more 
Intense feelings of low personal accomplishment but less Intense feelings 
of emotional exhaustion than counselors who had been in their positions 
for less than 20 years. John Henry Keyer (1979) considered burnout to 
be a normal part of the individual's adult development within the or­
ganizational socialization process. His study contended that burnout 
cannot be avoided, only managed, Maslach and Pines (1978) found that 
the longer mental health workers were employed in their profession, the 
higher their feelings of depersonalization and *the lower their feelings 
of personal accomplishment.
Salary did not appear to be a significant factor in relation to 
professional burnout in public school counselors in this study. Carl 
Roberts (1977), E, A. Locke (1976), and S. V. Kasl (1978) suggested that 
personal growth needs are more Important than monetary needs as factors 
in burnout.
This study also found that secondary public school counselors ex­
perienced more frequent and more Intense feelings of depersonalization 
than public school counselors in the elementary setting. This could be
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related to the different environments represented by the school settings 
and to the differences In the needs of students at various ages.
Although burnout had been correlated with high caseloads (Maslach 
and Pines (1977), the findings of this study did not support a conclu­
sion that a high counselor-student ratio contributed to burnout In pub­
lic school counselors. However, It is important to be cautious in the 
interpretation of this data because an overall counselor-student ratio 
was used In the statistical analysis instead of a counselor-student ra­
tio for each level (Elementary, Junior Hlgh/Mlddle/lntermediate, and 
Secondary/Senior_High). A cross-tabulation between county and city 
school systems supports the conclusion that county school systems have 
higher counselor-student ratios than city systems. This could also ac­
count for the more frequent feelings of depersonalization experienced by 
county public school counselors than city public school counselors. 
Lorraine Turner (1981) concluded in her study that elementary teachers 
in rural areas, represented mainly be county systems, experienced more 
stress and different sources of stress than tedchers in urban areas.
Recommendations
On the basis of this study, the following recommendations were made: 
Research Related
1. Additional research should be conducted on burnout— particularly 
longitudinal studies on causes and consequences of burnout and the effects 
(long-term and short-term) of various intervention methods. Life stages 
or life passages should be included as part of the longitudinal research.
2. A study should be conducted to identify educational programs
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dealing with stress or burnout and to evaluate the effectiveness of 
these programs.
3. The role of personality and temperament as causal factors of 
burnout needs to be explored extensively.
4. More quantitative measures of burnout should be developed.
5. Comparative studies between various job positions in education 
should be conducted as well as research on types of clients and schools 
as contributing factors to the burnout syndrome.
6. A study of this nature should be conducted in geographically 
diverse states o_r_iD.a particular region of the United States cutting 
across several states.
7. More research should be conducted on burnout, actual-ideal 
roles of counselors, counselor-student ratios, and other factors which 
may be contributing factors to burnout.
8. A case-study analysis should be conducted in particular schools 
involving counselors who perceive themselves as burned out in contrast to 
counselors in the same school who perceive themselves as not being burned 
out.
Counselor Educator Related
1. Colleges and universities should encourage and provide oppor­
tunities for counselor educators to exert leadership roles and to do out­
reach work in the service area of the college or university.
2. Counselor education courses should be expanded to include such 
topics as stress and tension, burnout, personality types, conflict man­
agement, crisis intervention, holistic medicine, and other appropriate 
topics for potential and practicing counselors.
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3. More self-assessment and self-understanding tools should be in­
corporated into counselor education programs.
4. Counselor educators should help bridge the gap between college 
and the Job~the idealism and reality of the Job situation— by whatever 
means possible.
School System Related
Special emphasis should be placed on meeting the needs of the vet­
eran counselor. Specifically, school systems should:
1. Provide professional growth opportunities in areas of interest 
to counselors and/or in areas of self-identified needs.
2. Provide opportunities for more effective peer support systems.
3. Assure active dialogue between various levels of public school - 
counseling through regularly scheduled meetings.
4. Allow counselors to participate and/or make counselors aware of 
long-range and short-range goals, particularly changes in policy, pro­
cedure, and reorganization.
5. Provide growth and renewal opportunities for counselors through 
paid sabbaticals, leaves pf absence, job rotation, visitation to other 
schools, school-supported recreational opportunities', and other means.
6. Reward ambition, commitment, motivation and performance as well 
as provide meaningful work and chances for achievement and advancement.
7. Conduct surveys in cooperation with counselors to ascertain the 
needs of students in the school and to plan strategies to meet the needs.
8. Modify supervisory practices, work environments, and overall or­
ganization to reduce job stress.
9. Make counselors aware of the resources in the school system and
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the community.
Individual Counaelor Related
1. Counselors should learn to recognize as well as strengthen in­
dividual ability to deal with stress and burnout.
2. Counselors should participate in enrichment opportunities, both 
professionally and personally.
Other Related Recommendations
1. State Departments of Education should provide opportunities 
for professional^.counselor growth on the state level through workshops 
and conferences.
2. Teacher associations should conduct surveys to ascertain job- 
related stressors on educators and negotiate, when possible, relief from 
these stressors.
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YOUR SEX:
  (1) Male
  (2) Female
YOUR AGE:
  Years
Asian American 
Indian American 
Hispanic 
Caucasian 
Other
MARITAL STATUS:
  (1) Single
  (2) Married
  (3) Divorced
_____ (4) Widowed
  (5) Separated
(Please check the highest degree earned.)
(1) Doctorate
(2) Education Specialist
(3) Master's
(4) Bachelor's
ETHNIC BACKGROUND;
Black
EDUCATION!
HOW MANY HOURS PER WEEK DO YOU SPEND
(1) 20 or more hours per week
_ (2) 16-19 hours per week
(3) 11-15 hours per week
_____ (4) 5-10 hours per week
(5) 0-4 hours per week
HOW RELIGIOUS DO YOU CONSIDER YOURSELF TO BE? (Circle the appropriate number.)
* 2 3 4 5 6 7
Not QtRellglous Religious
CONTINUED ON hack
DEMOGRAPHIC DATA SHEET (CONT.) 100
SCHOOL SYSTEM: (Please Indicate if your school Is a city or county school.)
  (1) County
  (2) City
WORK SETTING: (Check your primary setting.)
  (1) Elementary school
  (2) Junior high/middle/interraediate school
  (3) Secondary/senior high school
WHAT IS THE PRESENT ENROLLMENT OF YOUR SCHOOL?
  Students
HOW MA:T FULL-TIME COUNSELORS ARE EMPLOYED AT YOUR SCHOOL?
  Counselors
HOW MANY FULL-TIME SECRETARIAL ASSISTANTS ARE ASSIGNED TO GUIDANCE DEPARTMENT? 
  Assistants
HOW MANY HOURS PER WEEK DO YOU WORK AT THE JOB INDICATED ABOVE? (Please include 
assigned school activities that take place outside of regular school hours.)
  (1) 60 or more hours per week
  (2) 50-59 hours per week
  (3) 40-49 hours per week
  (4) 30-39 hours per week
  (5) fewer than 30 (Specify: ______ hours per week)
HOW MANY YEARS HAVE YOU BEEN EMPLOYED IN THE FIELD OF EDUCATION?
  Years
HOW MANY YEARS HAVE YOU BEEN EMPLOYED AS A SCHOOL COUNSELOR?
  Years
HOW MANY YEARS HAVE YOU BEEN COUNSELING IN YOUR PRESENT POSITION?
  Years
ANNUAL SALARY:
(1) Under 13 thousand
(2) 13-16 thousand
(3) 17-20 thousand
(4) 21-24 thousand
(5) 25-28 thousand
(6) 29-32 thousand
(7) Ovo r 32 thousand
APPENDIX B
H um an S erv ices  Survey
Christina Maslach and Susan E. Jackson
The purpose of this survey is to discover how various persons in the human services 
or helping professions view their Jobs and the people with whom they work closely. 
Because persons in a wide variety of occupations will answer this survey, it uses the 
term recipients to refer to the people for whom you provide your service, care, treat­
ment, or Instruction. When answering this survey please think of these people as recipi­
ents of the service you provide, even though you may use another term In your work.
On the following page there are 22 statements of job-related feelings. Please read 
each statement carefully and decide If you ever feel this way about your fob. If you 
have never had this feeling, write a "0" (zero) In both the “ HOW OFTEN" and "HOW  
STRONG" columns before the statement. If you have had this feeling, indicate how 
often you feel it by writing the number (from 1 to 6) that best describes how frequently 
you feel that way. Then decide how strong the feeling is when you experience it by 
writing the number (from 1 to 7) that best describes how strongly you feel it. An 
example is shown below.
Example:
HOW OFTEN: 0
Never
1
A tew times 
a year 
or less
2
Once a 
month or 
less
3
A few 
times a 
month
4
Once
a
week
S
A tew 
times 
a week
6
Every
day
HOW STRONG: 0
Never
1
Very mild, 
barely 
noticeable
2 3 4
Moderate
5 6 7
Major, 
very strong
HOW OFTEN HOW STRONG
o-e 0-7 Statement:
  ______  i feel depressed at work.
If you never feel depressed at work, you would write the number “0" (zero) on both 
lines. If you rarely feel depressed at work (a few times a year or less), you would write 
the number "1" on the line under the heading "HOW OFTEN." If your feelings of de­
pression are fairly strong, but not as strong as you can imagine, you would write a 
"6" under the heading "HOW STRONG." If your feelings of depression are very mild, 
you would write a "1."
Consulting Psychologists Press, Inc. 
577 College Ave., Palo Alto, CA 94306
Human Services Survey
HOW OFTEN: 0
Never
1
A tew times 
a year 
or less
2
Once a 
month or 
less
3
A tew 
times a 
month
4
Once
a
week
5
A tew 
times 
a week
6
Every
day
HOW STRONG: 0
Never
1
Very mild, 
barely 
noticeable
2 3 4
Moderate
5 6 7
Major, 
very strong
Statements:
I feel emotionally drained from my work.
I feel used up at the end of the workday.
I feel fatigued when I get up in the morning and have to face 
another day on the job.
I can easily understand how my recipients feel about things.
I feel I treat some recipients as if they were Impersonal 
objects.
Working with people ail day is really a strain for me.
I deal very effectively with the problems of my recipients.
I feel burned out from my work.
I feel I’m positively influencing other people's lives through 
my work.
I've become more callous toward people since I took this job. 
I worry that this job is hardening me emotionally.
I feel very energetic.
I feel frustrated by my Job.
I feel I’m working too hard on my Job.
I don’t really care what happens to some recipients.
Working with people directly puts too much stress on me.
1 can easily create a relaxed atmosphere with my recipients. 
I feel exhilarated after working closely with my recipients.
I have accomplished many worthwhile things in this Job.
I feel like I'm at the end of my rope.
In my work, I deal with emotional problems very calmly.
I feel recipients blame me for some of their problems.
(Administrative use only)
EE:F
ca t.
EE:t
ca t.
D f tF
PA:F PA-1
©1981 Consulting Psychologists Press, Inc. All rights reserved. No portion of this material may be repro­
duced by any means without written permission of the Publisher.
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HOW OFTEN HOW STRONG
0 -6  0 -7
1 ______
2 ______
 3_______ _____________
 4_______ _____________
 5_______ _____________
 6  ______
 7_______ _____________
 8  ______
9_______ _____________
10 ____
11 ______
12  ______
1 3_______ _____________
1 4_______ _____________
1 5_______ _____________
1 6  ______
1 7_______ _____________
1 8  ______
1 9_______ ______ ______
2 0 ____
21  ______
22  ______
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East Tennessee State University
Department of Supervision and Administration •  Sox 19000A •  fohrmrn City, Tennessee 37614 •  1615) 979-4415, 44)0
April 21, 1982
Dear Fellow Counselor:
My name is Bob Burchette. I am currently a doctoral student at 
East Tennessee State University and on leave of absence from my job 
as a counselor at Virginia High School in Bristol, Virginia. I will 
return to my counseling job on August 1. As a result, I need your 
help to complete a research project (on a timely basis) relative to 
the job perceptions of Virginia counselors. Your assistance in this 
project will be greatly appreciated.
Only a few minutes of your time will be required to complete a 
questionnaire which consists of a 22-itera Human Services Survey on 
job perceptions and a demographic sheet consisting of seventeen items. 
The responses you make are STRICTLY CONFIDENTIAL. Results of the study 
will be reported in general statistical form with no references to 
Individual questionnaires.
Would you please take the time to complete the questionnaire as 
quickly as possible. A stamped, self-addressed envelope is enclosed 
for your convenience in mailing the completed survey. Thank you very 
much for your cooperation.
Sincerely,
Bobby W. Burchette 
57 Springhill Terrace 
Bristol, Virginia 24201
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Personal Data:
Education:
Professional
Experience:
Professional
Memberships:
Honors and 
Awards:
VITA
BOBBY WAYNE BURCHETTE
Date of Birth: October 3. 1946
Place of Birth: Damascus, Virginia
Marital Status: Married
Holston High School, Damascus, Virginia, 1965.
Berea College, Berea, Kentucky; English, B.A., 1969. 
Eastern Kentucky University, Richmond, Kentucky; 
guidance-student personnel services in higher 
education, M.A., 1972.
East Tennessee State University, Johnson City, Tennes­
see; educational sunervision, psychology, Ed.D., 1982.
Teacher, Connersville Junior High School; Connersville, 
Indiana, 1969-1971.
Teacher, Kingston Elementary School; Berea, Kentucky, 
1971-1972.
Counselor-Administrator, Emory 6 Henry College; Emory, 
Virginia, 1972-1976.
Counselor, Virginia High School; Bristol, Virginia, 
1976-1981.
Doctoral Fellow Counselor, University School, East 
Tennessee State Universitv; Johnson City, Tennessee, 
1981-1982.
National Education Association
Virginia Education Association
Bristol Virginia Education Association
American Personnel and Guidance Association
American School Counselor Association
Virginia Counselors Association
Southwest Personnel and Guidance Association
Phi Kappa Phi Honor Society 
Kappa Delta Pi Honor Society
Southwest Personnel and Guidance Association President, 
1976-1977; Outstanding Member, 1977-1978.
Doctoral Fellowship, East Tennessee State University; 
Johnson City, Tennessee, 199]-1982.
